UNDERSTANDI NG THE CHOI CE OF CHI NESE GRADUA

ENGLISH LEARNING STRATEGIES IN A CANADIAN CONTEXT

A Thesis Submitted to the College of

Graduate Studies and Research

In Partial Fulfillment of the Requirements
For the Degree of Master of Educati
In the Department of Educational Administration
University of Saskatchewan
Saskatoon
By
HUIZHI WANG

OCopyright Huizhi Wang January, 2015. All rights reserved.



PERMISSION TO USE

In presenting this thesis in partiglifilment of the requiements for a Postgraduate
degree from the University of Saskatchewan, | agree that the Libraries of this University may
make it freely available for inspection. | further agree that permission for copying of this
thesis in any manner, in whole or in pddy scholarly purposes may be granted by the
professor or professors who supervised my thesis work or, in their absence, by the Head of
the Department or the Dean of the College in which my thesis work was done. It is
understood that any copying or pubtioa or use of this thesis or parts thereof for financial
gain shall not be allowed without my written permission. It is also understood that due
recognition shall be given to me and to the University of Saskatchewan in any scholarly use
which may be madef any material in my thesis.

Requests for permission to copy or to make other use of material in this thesis in whole

or part should be addressed to:

Head of the Department of Educational Administration
University of Saskatchewan

Saskatoon, Saskatchewan, S7TNOX1



ABSTRACT

This study, entitled “Understanding the C
Learning Strategies I n a Canadi an Context,
employed by six graduate students frommir@ after their arrival in Canada, and documents
and analyses changes in their learning strategies. These Chinese students encountered a
change of language context because when in the unilingual Chinese environment they spoke
Mandarin and upon their aral in Canada, they were obligated to use English to
communicate with Canadians and other international students. These students employed
different English learning strategies in the Canadian context from what they were accustomed

to in China. Thus,theresar cher s centr al objective in thi
those changes in learning strategies and to investigate the factors accounting for the changes.
In the process, the researcher aims to fill a gap in research exploring the learnagiestictt
Chinese students in foreign contexts, and create valuable new knowledge to benefit
prospective Chinese international students, policy makers at the international universities, and
English educators in China

The theoretical framework of thisesearch is the qualitative -constructivism
paradigm along with narrative inquiry. Sestructured interviews were used as the primary
method of collecting data in this study, beginning with individual interviews, and followed by
a focus group interviewI'he data collected through the interviews showed that the six

participants reliance on the memory and c
abandoned in favor of utilization of compensation strategies and social strategies after
moving to Canada.fthermore, these participants were more open to making mistakes and
taking risks during interactions with others in English. Moreover, these participants made
these changes mainly because they desired to use the Espgeking environment in
Canada tomprove English proficiency. An important finding of my research is that their
immersion in the Englisepeaking environment inspired these participants to employ
different English learning strategies that led to significant improvement in their English
praficiency.

Keywords:Chinese graduate students, language context, English learning strategies,

improvement of English proficiency
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CHAPTER ONE
BACKGROUND AND FOCUS

After Chinese students’ arrival i n Canada
because when they are in China, they utilize Chinese. mad2a English is necessary for
these students to communicate with Canadians and other international students. In this
context, these students may employ different English learning strategies than those they used
in China. Therefore, an integral part of mstudy is to determine how Chinese students
change English learning strategies and the possible factors accounting for these changes.
After Chinese students choose to study in Canadian universities, they will deal with a total
different language environmefrom in China upon arrivals. These changes may be closely
related to their English learning in China.

1.1 The Unique English Learning Environment in China

The English learning environment in China is different from the EFL environments in
other coutries. The number of English learners in China is huge. In China, the English
learners in elementary, secondary, and -gesbndary schools were approximately 100
million (Ministry of Education, 2006). The large number of English learners results in
teache-centered mode in public school English classes. In China, most English teaching
happens in public schools. An English teacher in a public school may need to take care of at
least 50 students in an English class. It is very difficult for this Englisineéedo give the
class based on every st ufdEaglsh teachers @ stixlents &t En g |
the centered position, the teachers cannot give classes within a limited time. Moreover, one
child policy has rendered huge pressure in Engliamlag for learners who are from ene
child families. Although the onrehild policy has been changed in China, a large quantity of
English learners in China still grows up in ectald families. Because they are the only child
in their families, their paréa have high expectations and requirements on their academic
performance (Zheng, 2004). English, as the most important global language, plays a key role
in Chinese students’ success in academic st
the onechild families usually encourage or even force their children to learn English better.
As a result, these children feel stressful if they acquire insufficient performance in English

learning.



1.2 The Reasons for Choosing Canadian Universities

Severaldct ors are present in Chinese student
(2012) attributes Chi ne s-secoadary edacatiorsii Cagcaldacto ce o
“academic credibility, research envilesonment
requirement of English proficiency, visa availability, potential benefit for the future, and the
avoidance of di sadvantages conditions in th
personalities and family connections are two key contributotBeio choice of studying in
Canada. Students who have strong personalities and who have zeal for challenges are inclined
to study abroad. If they are with families who have settled in Canada, it will be easier for
them to become attuned to life in a fgmicountry. This is a prominent cause of their
applications for Canadian universities (Zhou, 2012).

Compared with universities in the U.S. and European countries, studying in Canada is
less expensive for Chinese students (Zhang, 2011). The tuitisrafekliving expenses in
Canada are less and the students will be provided with more, or at least the same,
opportunities to access academic programs with theduglity and research opportunities
they are interested in; lower admission requirementsaafjdage proficiency; faculty
members who have the ability to aid the students in academic enhancement; and degrees that
are recognized throughout the world (Zhang, 2011).

1.3 The Change of English Learning Context

Despite the above reasons, all thegglents are confronted with a similar problem: the
change of language context. In China, Mandarin (the only official language) is used by all
students. They learn English as a subject and rarely use it in their daily lives. In this context,
they learn Eglish as a foreign language (EFL). If they become international students in
Canada, English will be the second language for them (first language is Mandarin) because
English is one of the two official languages in Canada. The context will become an ESL
(English as a second language) context and Chinese students are bound to use English to
converse with others in an Englisheaking context.

In this study, how the participants use English better is closely linked to how they learn
English. The ideaiserl ati ve to my research because in

learning and second language use were not identical, it was often difficult or impossible to



separate | earning the second | anguage from
(Hsiao & Oxford, 2002, p. 377). This means that Chinese students improve English
proficiency during the process of employing the language in their lives. A case in point is that
when Chinese students converse with their Canadian colleagues, they incorporatarcew
from the conversation in their next dialogues. They use English for communication and use
the opportunity to learn English from those conversations.
1.4 The Necessity of Changing English Learning Strategies

In the EFL context, Chinese studemi® motivated to learn English in order to find
more promising jobs and meet the language requirements needed to apply to foreign
universities. Individuals have a preference for the strategies they use, for example, writing
new words several times to remiaen. These strategies enable them to acquire high scores in
English proficiency tests that play a crucial role in the applications for jobs in China and for
universities in Englistspeaking countries (Rao, 2006). However, a number of studies have
demonstreed that the traditional strategies employed by Chinese students in the ESL context
are not as useful as in the EFL context (Liu, 2011; Rochecouste, Oliver, & Mulligan, 2012;
Storch & Hill, 2008). In order to adapt to Englisheaking environments, emplogi
different English learning strategies are in the best interest of these students. However, being
immersed in an Englisepeaking environment does not lead to improving English
proficiency naturally. Effort made by learners is an essential part of ngaEmglish in the
ESL context (Derwing, Thomson, & Munro, 2006). For example, these learners should seek
opportunities for socializing with English native speakers. For Chinese students, if they do
not change English learning strategies to achieve highglidh levels in Canada, they will
struggle in their studies and life in this country.

1.5 Purpose Statement and Research Questions

The researcher aimed at discovering what different English learning strategies Chinese
graduate students employed afteey came to Canada and the reasons why they made the
change in the choice of English learning strategies. Based on the purpose of the study, the
central research question is: after the change of language context, how did Chinese graduate
students leariEnglish and why? Then the following sgbestions guided the process of the

study:



(1) How did Chinese students learn English in China? (2) What were reasons for their
choice of these languagarning strategies in China? (3)What are the changes of
employng English learning strategies in Canada? (4) What are possible explanations for
these changes?

1.6 The Significance of the Study

There are two reasons why my research is valuable. First of all, my study will fill a
void in research because littlesearch focused on how Chinese students choose different
English learning strategies with the change of language contexts. Secondly, the findings of
my research will be valuable from the perspectives of present Chinese students at Canadian
universities, pospective Chinese students who plan to apply for the universities, policy
makers at the universities, and English educators in China

The participants in this research have engaged in their academic programs in Canada
for at least six months. Insuffent English proficiency is one of the greatest hindrances they
encounter in Canada. Not only will the findings of my study enable them to reflect on their
own English learning, but they will also have clearer directions in their English learning.

The findings of my study will aid prospective Chinese students in making plans to
facilitate their English learning in Canada after they arrive in Canada, which will make it
easier to become accustomed to the Englstaking environment.

Policy makers Isould realize the importance of providing assistance for Chinese
students in enhancing English proficiency because the students represent an integral part of
international student s’ admi ssi ons. The qui
barrier,the more likely it is for them to maximize their academic outcomes. Incorporating
implications from my study into the process of making related policies will assisted in
tackling language problems faced by Chinese students.

Offering useful tips to sidents for obtaining high scores in English tests has been a
major concern for English educators in China. Meanwhile, the importance of practicing
English has been neglected. My research may remind these English educators that if they
only focus on linguisc details practice and ignore the practice of English communicative

skills, their st ud-wspeakiagcomekts.| struggle in Eng



1.7 Definitions of Terms

To avoid the ambiguous meanings and indications of terms that were used in my study,

the definitions of the following terms have been provided.

1. Mandarin the official Chinese language (The Ministry of Education of the
People’'s Republic of China, 2008);

2. Chinese graduate studerts | nt er nat i onal students from
Chinese naonals enrolled in masters or doctoral programs in a specific Canadian
university” (Zhang, 2011, p. 13);

3. International students® Uni ver sity students who are
per manent residents” (Zhang, 2011, p. 14

4. Graduate programs® Degr eam9pr bgyond the baccal aur e

2011, p. 14);

5. ESL settings—* St udent s | earn English in the cor
of its social and communicative function
6);

6. EFL settings— St ude nBEmsglliesahr nin t he contexts ‘ wh
social and communicative functions withi

7. EFL learners* Language | earners studyEndgishgl!l i sh
speaking) country o0r199epg48pn’ " ( Bedell &

8. ESL learners=“ Language |l earners st usepeakingngl i s|
environment such as the US or the UK’™”" (

9. SILL—strategy inventory for language learning. One version of the inventory with
80 items was desigul for English speakers learning a second language or a foreign
language. Another version of it with 50 items was for English learners whose first
language was not English (Oxford, 1990);

10.LS—" Learning strategy were spmakeleéariniog act i O
easier, faster, more enjoyable, more -gaicted, more effective, and more

transferable to new situations” (Oxford,



1.8 Assumptions

Six assumptions were present in this research.

1. Constructivism was the appropriate mhgam of my study. Under the guidance of
constructivism, employing qualitative method would lead to valuable findings.

2. Chinese graduate students were the most suitable population of the study because it
was group | belonged to. It was easier for me to &shakrust with participants,
provide inner perspective, and construct the knowledge with participants together.

3. The participants of this research answered the questions of interviews honestly
instead of just providing the data | hoped to acquire.

4. Basedon literature review, interviews would be assumed a valid and reliable
method to collect data.

5. Adeqguate data of participants choice o
contexts would be obtained.
6. After moving to Canada, participants employed défé English learning strategies
from those they used in China.
1.9 Delimitations of the Study
My study had the following delimitations.
1. The participants were delimited to Chinese graduate students who were registered
as fulktime students at a spéciCanadian university.
2. The sample size of the study was delimited to six participants.
3. The method of collecting data was delimited to interviews (six -sémctured
individual interviews and one focus group interview).
4. The reviewed literature was delted to articles, books, and my unpublished
manuscripts related to international stu
1.10 Limitations of the Study
The findings of my study were only applicable to the six participants of this research in a
specfic Canadian universityln addition, he literature related to the change of language
learning strategies in different contexts was scant. So an appropriate theoretical model was
not available for the shift of English learning strategies of Chinese deasiualentslLastly,

this study was conducted in 2014. This study was limited to interview subjects and any



changes to their English learning strategies were not included in this study from this time
period.
1.11 Organization of the Dissertation

Theresearchemtroducedthe background of this researncthChapter Oneln Chapter
Two, the researcher emphasized literature works that were reviewed. The researcher
presented theories and methodologyGhapter Three. The researcheportedthe data
colleded duringthis researchn Chapter FourThe analysis of the dataere provided and
discussed in Chapter Fiv€hapter Sixncluded conclusions argiscussions ofmplications
arising from thigesearh.

1.12 The Researcherds Story

As a Chinese gramhte student in the University of Saskatchewan, my experience is
valuable to this research. | preferred to use memory strategy and cognitive strategy to learn
English in China. After moving to Canada, | chose strategies that enabled me to rely on
myself toimprove English proficiency and interact with native English speakers. In Canada,
no one instructed me how to learn English like my teachers and parents did in China. All
instructors | have met in Canada encouraged me to determine the methods of learning
myself. | felt lost at the beginning stage, but | gradually found optimal ways to adjust to the
Englishspeaking environment in Canada. | was motivated to improve English in Canada
because | was interested in Canadian culture. Improving English pnoficemabled me to
access the meaning of Canadian culture. Furthermore, if | was not a proficient English learner,
my life and studies in Canada would be bogged down by my insufficient English proficiency.
Lastly, since | am in a rieclput English environmnt, | desire to gain the most benefits from
the context and make progress in my English proficiency. After staying in this English
environment for a year, | decided to share my experience as an international student with
others by conducting research. Tfalowing chapter demonstrates the literature 1 have

reviewed for conducting the research.



CHAPTER TWO
LITERATURE REVIEW

In this chapter, the researcher elaborated literature related to the classification of
language learning strategies (LL-¥he relationship between the choice of LLS and language
proficiency, how Chinese students learn English in China and then study abroad, the
changeable attributes of LLS, and the factors affecting the choice of LLS.

2.1 The Classification of LLS

A number of researchers have offered classificaiohemafor language learning
strategies (Cohen, 1998; Oxford, 1990; O’ Ma
1983) . Based on the I|iterature examined, mos
classi fication (1990) or Oxford’'s taxonomy (1€
21106 Mal |l ey and Chamotds (1990) Classificatic

The taxonomy of o’ Mal |l ey and Chamot (1
framework in several research @ies (Li, 2002). The system of language learning strategies
is based on Anderson’s (1985) theory of cogr
categories by O Mal | ey and Cilanitve strafedies9 0) .
cognitive stategies, and social/affective strategies. The first category of LLS facilitates
language learners to pay selective attention to language tasks, as well as planning, monitoring,
and evaluating their learning. The researchers give priority to-cogfaitive strategies in
their classification of LLS because they consider it to be at a higher level than the others.
Their conception about meaogni ti ve strategies 1is in |in
findings (Brown, Bransford, Ferrara, & Campione, 1983). §kheond category of LLS,
cognitive strategies, i's "operated directly
enhance | earning” ( O Mal |l ey & Chamot, 1990 .
include connecting images with new verbal imfation, employing known linguistic
information to better understand the new information, and summarizing what has been
learned to retain information. The last category of LLS is social/affective strategies. Learners
empl oy strat egi e svolve interactioa witbh anoteeg erson ortideational n
control over affect” (O Malley & Chamot, 109

peers to do language tasks. Data collected from the interviews of experienced participants and



inexperiencedeunt er parts on psychologi cal tasks ©pr
with a multitude of materials to analyze.
2.1.2 Oxfordds (1990) Classification

So far, Oxford’ s (1990) taxonomy of LLS h
and systematic @ compared to its peers (Ellis, 1994; Vidal, 2002). A large number of
researchers have recognized the significance of the taxonomy and utilized it to undertake
their studies (Alhaisoni, 2012; Li, 2002; Magno, 2010; Mochizuki, 1999; Park, 1994). The
systemi s divided into two gener al classes of LL
subdivided into a total of six groups: memory, cognitive, and compensation under the direct
class, metx ogni t i ve, affective, and rd 4990, p.114).under
When learners employ direct LLS, the target language must be involved directly with the
learning process. However, when indirect LLS are used, the learners are aided in learning
languages without directly involving the target languagendfdam and Leavell (2006)
provided the definitions of the six categories:

Memory Strategies for storing and retrieving information, Cognitive Strategies for

understanding and producing the language, Compensation Strategies for overcoming

limitations in larguage learning, Meteognitive Strategies for planning and

monitoring learning, Affective Strategies for controlling emotions, motivations, and

Social Strategies for cooperating with others in language learning. (p. 403)

Oxford’s (19099the caghitves categbry with thé mast strategies. The
reason for this is because the category consists of various strategies that enable learners to
process deeply new information, such as analyzing, summarizing, and deductive reasoning
(Oxford & Ehrman 1995).

2.1.3 The Strength of Oxfordés (1990) Cl assi
Both the methods of the classification of LLS are assets to research in this area.
Nonet hel ess, in my study, I i ncorporated OXx
and Cham0)tin my rdsdai@h because of its precision, interrelationships among
categories of LLS, and wider acceptance with many research studies. Figure 1 displays

Oxford’s (1990) <classification.



Memory
Strategies
(Direct)

itis Social
Cogpnitive
e Strategies

(Direct) (Indirect)

Compensation Aﬂectivg

Strategies
(Direztg) % (Indirect)

Metacognitive
Strategies
(Indirect)

Figure1:Oxf orddés (1990, p. 1 5e)LeainggStragegiési cat i on of

As shown in figure 1, Oxford (1990) divides language learning strategies into six
categories. And every category of language learning strategies is interwoven with others.
2.1.4 The Precision of Dividing LLS Categories

Although the two systems share some common features (especially in the classification
ofmetacogni ti ve strategies), Oxford’ s system |
strategies and compensation strategies from cognitive categories, as well #iseaffec
strategies from the affective/social category. The researcher supports this separation because
these strategies make contributions to | an
function” (Hsiao & Oxford, 2 0 dnhers tpomem@izel ) . M
new information for a long time and retrieve the information when they need to remember it.
Meanwhile, learners benefit from compensation strategies when they miss key information.
In the situation in which key information is not aceuiy they take actions to guess the
i nformation based on the context, such as o
Therefore, compensation strategies also serve language learning in a specific way. The
functions of memory strategies and compénsastrategies are specific enough to be
separated from cognitive strategies (Hsiao & Oxford, 2002). As for the separation of affective
strategies and social strategies, it is appropriate because the two categories of LLS play
different roles in assistinigarners in language learning. The former category aids learners in
managing emotions while the latter one provides learners with assistance in cooperating with
ot her s. According to LLS” specific function

categgories instead of combining them together.



2.1.5 Interrelationships among Categories of LLS

O’ Mal |l ey and Chamot (1990) do not bel i e
interwoven with language learning. Instead, in their system,-ougmaitive stratgies are
“higher order executive skills” (p-. 44) , w I
importance. In contrast, Oxford (1990) stated that direct strategies collaborate with indirect
strategies to facilitate toapnsgcapaljeeof conmextmg i n g
with and assisting every other strategy grou
group of strategies is as crucial as others. Since language learners profit from every group of
LLS in different ways, their relainships should be interrelated rather than one holding a
higher place.

2.2 Successful and Unsuccessful Language Learners

Individual differences do exist in second language learning (Lightbown & Spada,
2013). For instance, Masgoret and Gardner (2d@)overed that second language learners
who had positive attitudes towards the target language learning are more willing to keep
l earning. But it is difficult to predict a
learning based on these individldifferences because these differences are related with each

other to affect the | anguage | earner’s | ear
Spada (2013) provided a salient illustration for this statement. A second language learner may

be asked des he/she learn the language outside of classroom. This question indicates
whet her the |l earner i s motivated to | earn th
yes, it may be possible that this learner does not have the motivation to impréamgtege

proficiency. He/she learns the language outside of classroom maybe because it is easy for

hi m/ her to access the |l anguage environment .
anot her factor “the opportunidrnyt "ofarper aicrtti ere
together. It is difficult to assure which factor affects the language learning or they combine
together to exert the effect. Therefore, the relationship between individual differences and
language proficiency has not been clear.

Qingquan, Chatupote, and Teo (2008) noted that the relationship between the choice of

LLS and language proficiency is also not known, although a number of researchers, such as



Mclntyre (1994) and Bremner (1999) hiseve end
formula for effective | -Misg&u Rlapsky, 20@7ap. B43n g e X |
Researchers who aim at probing successful LLS have acquired outcomes. They hope that the
findings of their research contributes to helping unsuccessful learner¢Hedanguage (Gan,
Humpheys, & HamyLyons, 2004; Gerami & Baighlou, 2011; Qinggan et al., 2008; Takeuchi,
2003; Wong & Nunan, 2011).
2.2.1Preference for Using More LLS

Proficient language learners prefer to employ various LLS more than thesr \pitle
low proficiency (Green & Oxford, 1995; Griffiths, 2008; Philips, 1991). A prominent cause is
that the proficient learners have a deeper awareness of how pisitglvarious methods
to masteing a foreign language, especially English. Anothesgible explanation is that the
better achievements gained by employing various LLS motivates the proficient learners to
continue trying (Qingquan et al., 2008).
2.2.2 Special Attentions to Metecognitive Strategies

I n Oxford’s ( cogilve stratggiest neake, contmlrutioas to language
learning by planning, monitoring, and evaluating. Takeuchi (2003) undertook a study to
discover the common features of Japanese citizens who had a good command of a foreign
language, and wrote a book abdwiw they learned the language. Takeuchi analyzed 67
related books and advocated that rezignitive strategies are valued by successful foreign
language learners (in a Japanese context). The author described how he employed meta
cognitive strategies in hibooks as follow: “having a concrete neef

“l earning regularly”; and maxi mi zing opport
2.2.3 The Choice of Deep LLS

Memory and cognitive strategies ngamongude d
t hings: unknown to Known, among unknowns, n
Ehrman, & Shekhtman, 2005, p. 84), as well as surface strategies that do not enable learners
to involve the materials being learned as much as possible (Leaver2€0&l). Qingquan et
al. (2008) invited 184 freshmen from a university in China to participate in a study.

Participants were divided into three groups based on the results of the-Wadi®rCollege

Entrance Test for English: higtroficiency level, mediuntevel, and lowproficiency level.

~



The high level group and the low level group completed SILL (strategy inventory for
language learning). The results revealed that successful English users utilized deep LLS in
memory and cogni t i v eovicgeEngish througle readingsandcldoking s “ i
for patterns in English” (Qingquan et al ., 2
“wofordvor d transl ation and remembering Engl i st
343), were popular witunsuccessful English learners.
2.2.4 Positive Attitudes towards Language Learning

Gan et al. (2004) stated that having a positive attitude plays a key role in language
learning. In the study conducted by Gan et al. (2004), participants who exodladlish in
an EFL context not only enjoyed learning English, but also spared no efforts to overcome the
roadblocks they were confronted with. There is a different picture of unsuccessful learners.
They were inclined to ignore the difficulties when tliely frustrated by English learning. As
a result, “t hey tfeanidreed atot iatduodpet” a Glaani seste za |
learning English.
2.2.5 Communicative Orientation

More effective learners and less effective learners refer to dbngkers with high
proficiency and | ow proficiency respectivel
researchers suggested that using English for communicative purposes is valued by more
effective learners. Not only do the learners pay attention to abgelmow native speakers
speak English, but they also maximize opportunities to practice the target language in an
actual communicative context. A case in point is that more effective learners tend to learn by
conversation. Conversely, less effective leesneely on teachers and textbooks. The
difference in English learning was because the more effective learners prefer to manage their
English learning by themselves while the less effective group had not prepared to control
their English learning througheir own efforts.

2.3 How Chinese Students Learned English in China

English is considered to be the most popular global language in China (Pan & Block,
2011). The increasing number of English learners in China has given rise to a multitude of
studiesto probe the patterns of these English learners (Gao, 2006; Gisberg, 1992; Liu, 2007;
Rao, 2002; Xu, 2003). The results of these studies show that methods-ugddli\by



Chinese students center on the following: depending on teachers; being motivaiaa to le
English; employing memorization and repetition; and focusing on linguistic skills instead of
communicative skills.
2.3.1 Teachercentered English Classes
Gisberg (1992) noted that in English classes in Chinese schools, students are passive
receives of knowledge taught by teachers who decide the content of the classes and the
method of teaching. For instance, the participants in one study by Gao (2006) suggested that
in Chinese schools not only did snstudenst s i n
but they also had insufficient courage to qu
These *dtoemanlmdred” ( Rao, 2006, p . 495) Engl
Chinese students who study abroad. These students have problems atiju&iglish
speaking educational environments that tend to emphasize independence -eglchsed.
Dzau (1990) described the attitudes most Chinese students have towards their teachers as
“one of respect, obedi ence, daenpde nrdeelnicaeric e(,p .
International students whose first language is not English share the common problem with
Chinese students studying abroad. Most of these international students feel a sense of loss
and frustration because their former teachers faitededl them how to learn the target
language in foreign countries (Amuzie & Winke, 2009).
Researchers considered the root cause of
teachers was linked to the effects of Confucianism (Rao, 2006; Xu, 2003). ikcctydhe
traditions of Confucianism, people at low status in a hierarchical society should obey those
who are of higher status. As an authority in English classes, teachers control everything.
Students are bound to abide by instructions given by teaCkiera003).
2.3.2 Chinese Studentsd Motivation to Learn
|t is worthwhile to highlight the viewpoi
English can be classified into two categories: integrative orientation and instrumental
orientation. Integrative orientation refers to learners who are motivated to learn English in
order to assimilate into a culture by learning the language from the culture. Instrumental
orientation implies that learners are motivated by acquiring pragmatic behefjt2@07). If

students learn English to acquire more information related to Western culture, they are



oriented by integrative motivations (Liu, 2007).
2.3.3 The Effects of Western Culture

The popularity of English in China is linked to the Westertuce in China. Su (1995)
stated that with the increasing popularity of Western culture in China, many Chinese students
become attracted to learning English because it is the major carrier of Western culture. The
opendoor policy, a series of policies thaiade by the Chinese government in 1979 to open
Chinese business markets to foreign companies (Wei, 1995), has been implemented for three
decades and plays a key role in facilitating the popularization of Western culture in China.
With the growth of openrss to investments from foreign corporations, English has become
increasingly acceptable to Chinese people. The popularization of English in China has
enabled China to become more globalized and internationalized (Pan & Block, 2011). Aside
from their interst in Western culture, Chinese people are motivated to learn English because
of practical benefits that arise from being proficient in this language.
2.3.4 The Desire for Practical Benefits

In China, English learners with high proficiency benefitrirbaving a good command
of English. Not only do they have advantages in the entrance tests for higher academic
degrees, but they alswemore competitive when searching for jobs (Liu, 2007). This point is
emphasi zed by Su (1995)g nunibérlofejobeoppbrtanities fobo e e n
people who are able to use English” (p. 16
students desire to pursue further studies in Englaking countries. To acquire these
practical benefits and learn English, studeare motivated bwn instrumental orientation
(Liu, 2007).
2.3.5 The Tendency for Memorization and Repetition

A feature of Chinese students’ English | e
1983; Yu, 1984). Memorization and repetition areerded effective methods to improve
English proficiency by Chinese students who believe that making errors shows that a student
is not spending enough time memorizing and repeating new vocabularies (Allen & Spada,
1982; Zhang, 1982). Penner (1995) declaret tictually, Chinese students have their own
viewpoint on the relationship between memorization and creativity. The viewpoint is

refl ected by a famous Chinese saying: “ When



to be able to compose poemsofhis@men t hough he is not a poet

Chinese students prefer integrating repetition strategies into language learning to

memori zing new information. The related stra
it” and “"eeadwamnd sirmaltaneously to remember
hal f of the participants in Rao’'s research

repetition strategies to learn English can be traced to the method of learning Chinese
characters. finese students traditionally rely on practicing the large body of Chinese
characters repeatedly to remember them.

2.3.6 The Imbalance between Linguistic Details and Communicative Skills

The language learning behavior of English learners in Chindd®s discussed by a
number of researchers. These researchers have found that English learners pay attention to
linguistic details but ignore communicative skills (Gan, 2013). These students endeavor to
improve their reading ability to establish the foutnola of learning a foreign language; they
have high requirements for accuracy in spoken and written English, but they invest much less
time in promoting the development of communicative skills than the time in practicing
linguistic details (Barlow & Lowel985; Harvey, 1985; Maley, 1983; Scovel, 1983). A study
conducted by Rao (2002) also discovered thatamnmunicative practice in English classes
is preferred by Chinese English learners.

In fact, English learners in China have gained awarenedseofig¢ed for proficient
communicative skills in studying English. However, for several reasons, they still focus on
linguistic details. Regardless of their English proficiency, students who took part in Yang and
Gai’'s (2010) st udy rokusioggoomnueidchtivet skills toirempwver t a n c
barrier when speaking English. Nonetheless, they seldom practiced the skills in their own
lives (Yang & Gai, 2010).

Chinese students ignore communicative skills for several interrelated reasons. One
possible rason is a lack of confidence. Even proficient learners are not confident enough to
converse with others in English. The problem is exacerbated with females (Rao, 2002). Also,
Yang and Gai (2010) asserted that EFL contexts in China restrict Chinese stunl@nts
accessing an authentic Enghspeaking environment and native English speakers to improve

communication skills. Another reason is the failure of curriculum design to consider the



enhancement of communication skills. The designers have not incegbahat practice of
communication skills into the curriculum content (Compbell & Zhao, 1993). A third and
possi bly more centorale nrteeads oend uicsatti loen “seg/xsdamm”
which researchers agree is the root cause of the ignoraremmohunicative skills (Jin &
Yang, 2006; Lee, 1996; Pan & Block, 2011; Rao, 2006; Zhang, 2005). The most pivotal
English test for Chinese university students is the CET (College English Test) band 4 because
if they do not pass the test, they are not quaito acquire the certificates of their first
degrees (Shao, 2006) . However, the test em
instead of communication skills. As a result, to pass the test, English learners are compelled
to focus on linguistic dails and omit communication skills.
2.4 How Chinese Students Learn English after Studying Abroad
Even if Chinese students have met the language proficiency requirement for entry into

Western universities, they are confronted with challenges whildyistg and living in an
Englishs peaki ng environment (Han, 2007) . I nter
speaking skills, reading, writing, and ndéking skills, coupled with limited vocabulary, are
all a hindrance to learning English (Lee, 1997; themaite, 1996; Senyshyn et al., 2000). To
overcome the language roadblock, Chinese students must change English learning strategies
to become more competent learners.
2.4.1 Making A Strong Effort

Immersion in an EnglisBpeaking environment contritus t o Engl i sh | ear |
proficiency. Exposure to Engl i sh devel ops
vocabulary, grammar, and it also improves their motivation to learn the target language (Cadd,
2012; Pellegrino, 2005; Segalowitz, Freedollentine, Lafford, Lazar, & DiaZampos,
2004). However, without a strong effort by the learner, simply being immersed in an English
speaking environment fails to lead to the natural enhancement of English proficiency
(Coleman, 1997). A strong individu effort is required because students need to generate
output to make progress even in an iapcih environment (Storch & Hill, 2008). Part of this
effort for Chinese students should include the use of language learning strategies to learn the
target laguage. These strategies enable them to rely on themsebiesn others, such as

parents and teacheo learn the target language.



The individual effort made by Chinese students is actually the actions they take to
adjust to the EnglisBpeaking envonment. These actions play a role as agency during
Chinese students’ I mprovement of English afi
agency is defined as the process where stu
existing knowledge structars based on the outcome of those
2012, p. 346). And individuals take these actions based on their personal needs (Lindgren &
McDaniel, 2012). In this research, Chinese students staying in Canada will encounter
challenges of @apting to the language environment. These challenges will encourage these
students to employ some strategies to remove the language obstacles, which will lead to their
improvement of English proficiency. Employing these English learning strategies is the
action taken by Chinese students to being adapted to the language environment.

2.4.2 Valuing the Importance of Social Strategies

Zhou (2012) asserted that Chinese students prefer to spend time with other Chinese
students and stay in Chinese commaesitino matter how long they have been in English
speaking countries. However, the importance of socializing with English native speakers
cannot be ignored because it plays a key role in enhancing English proficiency (Fischer, 2013;
Rochecouste et al., 2012 anguage learners stuttpw to speak English appropriately from
watching and |l istening to native speakers’ t

The importance of interacting with local people is reflected in the study conducted by
Derwing, Thomson, and Munro (@6). The study traced the progress in English of two
groups of students learning English, one from Slavic countries and the other from China. The
Slavic group made great progress with their English accent and fluency because they strove
toconversewithEgppl i sh nati ve speakers. I n contrast,
stayed at the same level because their members downplayed the importance of practicing
English with English native speakers. In a related study, Ma and Li (2013) demonstrated how
arother group of Chinese students successfully reduced language barrier when they were at
an American university. The most popular learning strategy this group used to tackle their

| anguage problems was to have mo rueicatow nt act

in English” (Ma & Lin, 2013, p. 70).



2.4.3 What Will Occur If without Changes of LLS

Making changes in LLS is in the best interest of Chinese students after studying abroad.
If they do not make these changes, two negative consequencessugy Being trapped in
the traditional English learning method like they were in China may result in insufficient
English competence to handle their studies and lives abroad. The first effect is the slow
adjustment to Englisepeaking environments. The rsoobstacles Chinese students are
confronted with in using English, the more comfortable they feel interacting with other
Chinese people rather than with native speakers. Consequently, their adjustment to the
English-speaking environment is impeded dudtte lack of interaction with native speakers
(HechanovaAlampay, Beetr, Christiansen, & Vanhorn, 2002). AlsoJack of English
proficiency hinders Chinese students’ partic
classes is akin to other studentsh Asian backgrounds. The silence in classes implies that
Asian students are inclined to play the role of quiet followers rather than active leaders (Chen,
2003) . Asian students who pursue further S
English alfity to be inadequate for participating in class discussions inp@astd and
interactive classrooms” (Lee, 2009, p. 147).

2.5 LLS Are Changeable Because of Different Contexts

The fact that language learners change LLS in different contexts habdreerout by
a number of studies (Carson & Longhini, 2002; Gao, 2003; Gao, 2006;-8aljc &
Lightbown, 1999; Lo Castro, 1994). These researchers pinned down the relationship between
the choice of different LLS and the change of language learning context
2.5.1 The Change of Language Learning Beliefs

Amuzie and Winke (2009) invited 70 international students from two American
universities to participate in a study that aimed at providing insights on how studying abroad
affected international studehts | anguage | earning beliefs. Pa
on their previous beliefs when they were in their home countries, as well as the change of
beliefs after they went to America. The results showed that the experience of pursuing further
studls abroad decreased international students
target language. The longer they studied in American universities, the less they believed in

the 1 mportance of teacher s’ d o mcaonse rioc #is i n | &



realization was the insufficient opportunities to converse with native speakers. Amuzie and
Winke (2009) articulated that the frustration of interacting with native speakers urges the
international students to believe that eliminating depend on teachers and relying on
themselves to i mprove English proficiency ar
attitudes, motivation, and behaviors are affected by their conceptions of the target language
(Horwitz, 1988; Kern, 1995), thethoice of LLS is bound to change after they move to a
different language context.
2.5.2 LLS Are Changeable Over Time

The diary study conducted by Carson and

|l anguage | mmer sion sit uaet ivoanr,i aab |l lee aorvneerr ’tsi nse
research was based on how Joan, the diarist, described her sojourn in an authentic Spanish
environment. Joan completed SILL (Oxford, 1990) three times during the study at equal
intervals. The diarist made great progress Spanish within only eight weeks. It is
worthwhile to highlight t h a tcogniticeastrategies farrde q u e n
social strategies improved after she was immersed in the language environment. Joan
employed the metaognitive strategies ast frequently at the second stage and then
decreased slightly at the final stage. The more frequent use of social strategies was because of
her need to communicate with others in such a naturalistic environment. The result of the
study is a salient illusation of the changeable attribute of LLS. Howewggsearcher should
notice that the participant in the study was a beginner learner of Spanish while the potential
participants of the future study will be Chinese graduate students. They must be at least
mediumlevel English learners because they have met the language requirements of
admi ssi on. Therefore, the participants’ choi
from Joan’s. For exampl e, t he par-togntvepant s
strategies than Joan after moving to Canada because they have learned how to manage their
English learning during universities in China.
2.5.3 The Influence of Different Contexts

Despite the confirmation of the changeable quality of LLS,are$einto how different

contexts affect the choice of LLS is scant. This is the reason why the following works are

assets to my future study.



Kojic-Sabo and Lightbown (1999) invited two groups of participants to determine the
influence of different cotexts on the choice of LLS of vocabulary. One group was the ESL
group that consisted of 47 undergraduate students from Concordia University, Montreal.
None of them spoke English as their first language. The second or the EFL group was
composed ents erfrolledl in she findl year of preuniversity schooling in Northern

Yugosl avi a (p. 180) . The researchers el ic
guestionnaire that probed students’ vocabul
evaluation of wcabulary knowledge, and a cloze test for measuring general language
proficiency. The ESL group was more inclined to depend on themselves to incorporate new
vocabulary from the Englismedium environment than the EFL counterpart. Also, in the

ESL setting st udents showed a greater creativity
such as reviewing words in daily conversations, whereas almost all EFL students reviewed by
employing the traditional methods, 3).Kgicc examp
Sabo and Lightbown (1999) attributed the difference in vocabulary learning strategies to the
different learning settings.

Gao’ s (2003) research is the keystone of
the research, Gao conducted mitews to explore how 14 Chinese students utilized different
vocabulary learning strategies and factors that led to the changes after their arrival in the UK.
Compared with the experience of learning vocabulary in China, participants had less zeal for
undestanding the meaning of unfamiliar words. Only when the words played a key role in
their academic studies or social lives were they urged to learn them. They also employed
more varied strategies to understand words, such as confirming the meaning bgingnve
with native speakers. Another approach to enforcing the understanding of vocabulary was to
practice it through use. Factors contributing to changes were classified into two categories.
The first group was “learney &madtopresfi moéene

The second group was contextual factor s:
language production opportunities, learning needs, academic priorities, academic culture, and
application of t e ¢ h n eehledghat’ Chirfepe. studérs) changéchtike st u
strategies of learning vocabulary to meet the needs of changing contexts.

Three years later, Gao (2006) reinterpreted the data acquired from the above research.



The latest interpretation shed light on factorsfil uenci ng Chi nese stude
from three perspectives: mediating discourses, mediating objects, and mediating agents.
Mediating discourses means that participants recognized the significance of learning English

in China in the discourses betveresearchers and participants. More specifically, Chinese
students considered English a tool to “achi
opportunities, or overseas opportunities” (
devoted themselves improving English proficiency. However, after they moved to Britain,

the usefulness of the tool was not so obvious because they had met the language requirement
to become enrolled at British universities. Some of them were less motivated to master
English than they were in China. Moreover, mediating objects represtrgeunbservation

that the participants learned English for different purposes with the change of contexts.
Compared with English exams in China, course assessment was more crucial fee Chine
students to use various strategies in the British context. Lastly, language teachers and families
could be mediating agents who exerted influ

instance, as the major mediating agent in China, teachers cechgiedl participants to recite

texts and review vocabulary, wher eas “supp
facilitating changes in these | earners’ str
interactive strategies in Britain” (p. 63).

Another prominent study is one conducted by Cubillos, Chieffo, and Fan (2008).
American students who studied Spanish engaged in the study. The participants were divided
into two groups. One group included 48 students studying the target language Hwadikve
intermediate Spanish course in a Spasigbaking environment, while the other 92 students
took part in a similar course in the home country. Prior to the course, all subjects completed a
survey and a listening comprehension test. The instrumentsasdenmistered again after
they finished the course. The researchers compared the results of the surveys and the tests.
The findings interestingly showed that the group studying abroad did not excel in listening
comprehension skills more than their home ntou peers.Due to the short period of
immersion in a Spanisspeaking environment, the students studying abroad had not become
accustomed to the target language environment or utilized suitable approaches to improving

Spanish proficiency. Nonetheless,d#nts being immersed in the Spanish environment had a

~



preference for metaognitive strategies. For instance, they reminded themselves to stay
focused when they practiced listening comprehension and evaluated their performance in the
practice. Also, they are more likely to employ social strategies, such as asking for other

people’s assistance in understanding the <con

that when they were confronted with roadblocks to comprehension, the subjects of abroad

group tendeddobwnusegifiitbipve strategies, such a
166) while their peers in home c-apmognsvel ear n:
strategi es, such as l i stening for 18peci fic

Furthermore, because the abroad group capitalized on a large number of opportunities to
interact with native Spanish speakers, they fostered more confidence in listening
comprehension skills than their peers in America.
2.5.4 The Synthesis of Thre&tudies

The following three studies have consensus on one viewpoint that LLS employed by
international students in their home countries may not contribute to the language learning
after their arrival in foreign countries (Liu, 2011; Rochecouste gRCd1; Storch & Hill,
2008). The study of Storch and Hill (2008) was conducted to investigate whether
international student s’ English profie€iency
speaking environment for one semester. There were 39 intemlasioilents who shared a
common East Asian background and made contributions to the study. Students who spoke
Chinese represented the largest group of the participar29) They completed the writing
and reading sections of the same diagnostic Englasiglage assessment (DELA) at the
outset and end of a semester in 2004. Prior to taking the DELA again, they filled out a
qguestionnaire about their background information. A small group of the informants
volunteeredo be interviewed. The comparison of teores of both DELAs displayed that
their reading and writing skills profited from the immersion in a medium Engpsiaking
university. Storch and Hill (2008) articulated that the improvement of English proficiency
should be interpreted in a broader eational context instead of focusing on an immediate
English environment. International students should acquire opportunities to practice language
skills in classes and out of classrooms. The various approaches include utilizing the target

language tointeract with native speakers in classes and asking for feedback on writing



assignments.

Liu (2011) described her experience as an international student in a Canadian
university to reflect on her English learning in Canada and provided useful recommesdatio
for other international students, especially those from East Asia. The author had strong
confidence in her English proficiency prior to moving to Canada. However, the greatest
hindrance that confronted Liu in Canada was inadequate English skills. hezalized that
learning English according to how teachers told students to do so in Chinese schools would
not facilitate the enhancement of English proficiency in the new context. Investing individual
efforts in English learning outside of classes ancladiaing with native speakers played a
key role in developing adequate English skills. Thus, the author volunteered, worked a part
time job, chose to live with a Canadian family, maximized opportunities to make public
presentations, and joined in leiswaetivities pertaining to using English, such as watching
English movies.

Almost 800 international students who did not speak English as their first language
from five Australian universities provided data for the study conducted by Rochecouste et al.
(2012). Chinese students accounted for the majority of the participants (38%). The
researchers acquired informants’ responses
“demographi cs; | anguage and | anguage | earni
develop English; motivation; attitudes and beliefs about learning English; and academic
learning strategies. These data were then matched with normalized measures of the
participants’ academic achievement” datp. 1) .
used operended questions in the online survey and interviews. The comparison between the

data and the measure of academic achievement (Grade Point Averages or GPA) showed that

two items had a positive bearing on academic success. The two itentsendlu “ i t em 13,
can’t think of an English word, Il use anot he
participate in campus activities where | can

al. (2012) stated that these strategies enaiiernational students to employ various
approachegshat lead to achieving the goal of communication. However, some vocabulary

strategies, such as using rhymes; maki ng

detrimental influence on academic studiBise majority of international students tend to use



these strategies due to their Hearning experience of English their home countries. If
they insist on using these traditional learning methods, their struggles for academic success
will ensue.

Unl i ke t he ot her t wo studies exploring
experiences through surveys or interviews, Liu (2011) shared her own stories as an
international student in an Englisipeaking environment. Storch and Hill (2008) highlighted
the importance of learning English outside of classrooms and interactions with English
speakers. Similarly, Rochecouste et al. (2012) acknowledged that a key factor in integration
into a new language context is to mix with local people.

2.6 Factors Influencing the Choice of LLS

Factors related to LLS usage have beentestedoy a number of researchers. The
factors include butare not limited to culture background, gender, major, motivation,
proficiency level, and age. Literature of these factors lvéllelaborated on in the following
section.

2.6.1 Culture Background

The | earner’s culture, nationality, or et
(Hess & Azuma, 1991; Reid, 1995; Reksi, 1989; Wharton, 2000). Bedell and Oxford
(1996) defind cul ture as “how and why one thinks,
47). Politzer (1983) articulated that Hispanics attempt to use LLS that facilitate them to mix
and interact with others, while Asian participants are still stuck in traditrmeanorization
strategies. However, there is a different picture in the study condogt€dainger (2012).
The Asian participants of this study developed similar approaches to learning Japanese to
their Australian peers because they assimilated by integawith the language learning
environment in Australia.
2.6.2 Gender

Although Nisbet, Tindall, and Arroyo (2005) asserted that male and female participants
in their research do not show any differences in the preference for LLS, more results of
resgarch tend to hold the sentiment that females employ a wider range of or much more LLS

than their male counterparts (Ehrman & Oxford, 1989; Green & Oxford, 1995; Oxford &

Nyikos, 1995; RiveraMills & Plonsky, 2007). Female learners are also more inclinagsée



soci al strategies than male | earners (Al hai s
being approved by others in their society (Oxford, Nyikos, & Ehrman, 1988).
2.6.3AcademicMajor

Researchers who strive to determine how languaget ner s maj ors aff e
LLS usually divide participants into two groups. One group commonly consists of humanities
students and the other is comprised of science/engineering students. It is the members of the
former group who employ a widermge of LLS than their peers in the latter group (Lee,
1994; Park, 1999).
2.6.4 Motivation

Several researchers have reached a consensus on the significance of motivation in LLS.
Among all factors, motivation exerted the strongest influence on chobsBgMochizuki,
1999; Oxford & Nyikos, 1989). Generally speaking, the more a learner is encouraged to learn
a language, the higher proficiency the learner will acquire. Also, learners will find it more
enjoyable to master a language instead of considérarging language as just a process of
accumulating linguistic details (Gan et al., 2004).
2.6.5 Proficiency Level

The results of several studies have borne out that the greater usage of LLS is linked to

|l anguage | earners yhlavaish Specifichllg, mgre @rajicent fearrefsi c i e 1
tend to use more strategies {Biiainain, 2010; Green & Oxford, 1995; Li, 2005; Magogwe
& Oliver, 2007; Oxford & BurryStock, 1995). Furthermore, Liu (2004) observed that
experienced learners combine onatetgy with others to make progress in language learning,
whereas less proficient learners hardly employ the combination, or even one strategy.
Moreover, learners at different levefavor different LLS. A prominent cause of this
difference is that with themprovement of language proficiency, intermediate level students
are more aware of the enormity of metagnitive strategies (Prokop, Fearon, & Rochet,
1982).
2.6.6 Ageof Learner

It has been acknowledged by Magogwe and Oliver (2007) that yoursgeets have a

tendency for social strategies while elder learners prefer to usecowgidive strategies.

The finding is consistent with the results of studies conducted by Lee (2000), Oh (1992), and



Touba (1992). This suggests that the choice of 1oagaitive strategies is correlated with the
age of language learners.
2.6.7 Asian Studentso6 Choice of LLS
Several studies that employed SILL as the instrument claimed that the stereotype of
Asi an students’ preference rréco iThe mwoepensatioz at i o
category was mostly favored by Korean students who took part in the study undertaken by
Lee and Oxford (2008). Also, the studies on Chinese students in New Zealand (Li, 2005), in
Singapore (Goh & Kwah, 1997), and in the U.S. (Chd®§0) all argued that the strategies
in the compensation group are most frequently utilized. An explanation of this choice is that
the compensation strategies enabl e Asian st
English learning. It also revealkse effort exerted by learners in overcoming the limitations
they encounter in speaking and writing” (Ok,
Compared with the popularity of the compensation stratetfiesnemory category is
least utilized by Asin students (Alhaisoni, 2012; HoeiNam & Leavell, 2006; Yang, 2007).
This is because of the various definitions of the memory strategies-fangand Leavell
(2006) noted that strategies theme mory cat egory of SILL focu
vocabulary,using rhymes, and creating a mental of spatial image (p. 409) instead of rote
learning that is characterized by rote memorization of words, phrases, and sentences (Politzer
& McGroarty, 1985). Consequently, the results of studies that utilized SILL asnmesits
may not align with the real sitwuation of Asi
2.7Summary
In this chapterthe researchemphasizd literature that preseatithe classifications of
language learning strategies, the strength of O3dofti990)classification, the features of
successful andnsuccessfulanguage learners, how Chinese students learn English in China
and after studying abroad, the changeable attstftéanguage learning strategies, and the
factors influencing the choice of larage learning strategies.
However, little researcherpaid attention to the changes of Chinese stuti&mglish
learning strategied.ittle research reported these changes, as well as possible réasons
these changeshe results of this researcHl&d the gap in this are&lso, this research

provided implications for prospective Chinese students, English educators in China, and the



policy makers in Canadian universities.



CHAPTER THREE
METHODOLOGY
In this chapterthe researchdocused orthe methodology used to undertake this study.
The crucial components of the methodology included the constructivism paradigm,
gualitative research characteristics, purpose sampling, ethical issues, validity and reliability,
data ollection and analysis, instrument, procedure, and narrative inquiry method.
3.1 The Paradigm of the Study Constructivism
Gall, Gall, and Borg (2007) defined const:
is constructed by the individualswpoa r t i ci pate in i t” (p. 21). I
recognizes the significance of participants and their contributions to the construction of
society. I n contrast, positivists believe th
who diserve it, and that observations of this reality, if unbiased, constitute scientific
knowl edge” (Gal l et al ., 2007, p . 16) . The
objective and not involving researchers in the construction of knowledge. Ressavtioer
are guided byhe constructivism assumption also endeavor to probe the world of participants
by interactions with them (Schwandt & Marquardt, 2000). These interactions are acquired by
observing, interviewing, reading documents produced by the panis, and finding the
most appropriate descriptions of the activities (Eichelberger, 1989).
Qualitative researchers choose constructivism because what constructivists believe is

akin to the researchers per cegpighitrash and Thes
friendship with participants. This is consi
with participants. Moreover, an obvious characteristic of constructivism is the participation of
observers. Both participants and observers maketributions to the construction of
knowledge. A similar picture is present in qualitative researchers. These researchers endeavor
to incorporate their experience into the findings of research (Johnson & Christensen, 2000).
Since believing in constructivis is a tradition for qualitative researchers (Gall et al., 2007),
the researcher is wedldvised to employ constructivism as the paradigm.

Because the interactions between the researcher and participants played a key role in

this research, the reseher constructed the knowledge of this research by collaborating with

the participants. The researcher and the participants were considered as two members of the



study group. Compared with s@bnstruction that emphasizes eliciting responses from either
member, ceconstruction is defined as the contribution made by both members (Jeong, 2009).
Roschelle (1992) articulated that collaborating with others to learn is the process of seeking
the convergence of explanations in shared knowledge. A similar pistyseesent in this
study. As a graduate student whasggto be attuned to the Engligipeaking environment in
Canada, the researcher believed the English learning experience resonated with that of the
participants’

Faceto-face interactions, such agerviews, have been borne out to facilitate members
in constructing shared knowledge (Sacks, Schegloff, & Jefferson, 1974). It is an optimal way
for both researchers and participants to construct knowledge together because they can
“obser ve éaavirs and &tebutss from the presence of verbal anderbal
cues such as faci al expressions, gestur es,
Busher, 2012, p. 163). In this way, the-canstruction of knowledge will generate data.
Therefore,in this research, the interview process consisted of sharing English leaning
experience and opinions of learning English in Canada. During the process, the researcher
and the participants found the patterns of English learning strategies together. Bawér me
|l earned from others’ experiences when other
1997).

3.2 Why Qualitative Research

Quantitative research refers to a type o
decides what to study, ask sgaginarrow questions, collects numeric data from participants,
analyzes these numbers using statistics, and conducts the inquiry in an unbiased, objective
manner” (Creswel |, 2005, p . 39) . On the ottt
views of paticipants, asks broad, general questions, collects data consisting largely of words

from participants, describes and analyzes these words for themes, and conducts the inquiry in

a sSsubjective, bi ased manner” ( Ctatve inseehd of 2005
guantitative because of the following reasons.

3.2.1 The Importance of Participants

Participants are the key contributors to data collection in qualitative research. This is

aligned with constructivism that the interactions betwesearchers and participants provide



access to understanding social reality. During the process of undertaking qualitative research,
participants and researchers are likely to become friends (Johnson & Christensen, 2000).
3.2.2 The Depth of Inquiry

Quantitative approaches most often allow a sample of data to be considered and allow
relationships between different factors to be examined. Qualitative researchers seek to
provide insight into the experience of people involved in such relationships (Bdgdan
Bi kl en, 1982) . I n t his research, provi dinog
experience is to discover the changes involved in their English learning strategies and the

reasons for these changes.

3.2.3 The I nsiderdés Perspective
Anotherctar act eri stic of qualitative research

per sonal experience (Johnson & Christensen,

situation where the researcher is ,.4B3art of

As a Chinese graduate student who has been in Canada for almost three years, the
researcher was one part of what this study investigated, as well as the researcher who
undertook it. It was possible that the researcher may impose the hegear¢ s own exper
onto participants’ when interpreting their
sojourrsi n Canada were similar to the researcheil
Despite this, being an insider researcher broughtrhenefits than drawbacks to this study.

Not only would being an insider researcher facilitate the selection of participants, because the
characteristics of potential participants were clear, but my involvement would also play a key
role in the establishemt of the support and trust between the participants and myself.
Furthermore, my experience enabled me to better understand participants (Zhou, 2012).
Therefore, the position of an insider researcher strengthened this study. The researcher was
the most galified to conduct this research because the researcher was part of a Chinese
graduate group and provided an inside lens to this study.

3.3 Narrative Inquiry in Qualitative Research

In recent years, narrative inquiry has been increasingly popular quéttative
researchers in various fields (Schaafsma, Pagnucci, Wallace, & Stock, 2007). The researcher

also employed narrative inquiry to undertake this qualitative study. Clandinin and Connelly



(2000) indicated that “natrrrwmdtiiven iofgua ryen sia
both to the other and to a soci al milieu” (
process of the recounting and reporting of
framework are deemed an efficienayto collect data when participants enjoy sharing their
stories with researchers and researchers are also interested in telling the stories (Creswell,
2005).
3.3.1 Chronology Nature of Narrative Inquiry

Designing qualitative research with a nawatinquiry frame has the characteristic of
reporting and reconstructing the stories with a chronology (Creswell, 2005) because

individual s experiences are considered to o
Since narrative research designuses on reconstructing stories, necessary elements in
stories, such as time, place, plot, and the struggles of characters, should appear in the
narratives of experiences (Carter, 1993; Colyar & Holley, 2010; Connelly & Clandinin, 1990).
Although these elemmnt s exi st i ndependently in peopl e’
when researchers reconstruct a story based
1988).
3.3.2 Narrative and Story Telling

Narrative is not equal to telling stories. dearchers strive to elicit meanings and
implications from these stories (Zhou, 2012) instead of just retelling the stories verbatim.
Clandinin and Connelly (1998) demonstrated that the goal of the reconstruction is to
contribute t o amrperientes.i Notijustuparlicipants, fowt &lso rresearehers
acquire useful thoughts from the process of reconstruction (Ming & Kwok, 2011). Morris
(2002) declared that the most crucial difference between stories and narratives is that the
latter refers to thiking with stories:

The concept of thinking with stories is meant to oppose and modify (not replace) the

institutionalized Western practice of thinking about stories. Think about stories

conceives of narrative as an object. Thinking with stories is a @aceghich we as

thinkers do not so much work on narrative.

When researchers engage in sharing partic

is the key contributor to the construction of knowledge. Aen both the researchers and

~



participants learn from the implications, the accounts of stories will become narratives. Xu
and Connelly (2009) el aborated the process ¢
imagine life spaces that flow in timéaat consist of personal and social interactions, and that
move from place to place” (p. 225).
3.3.3 Why Narrative Inquiry in This Study

Employing narrative inquiry brought multiple benefits to this study. Firstly, narrative
inquiry is an optimal metnd of acquiring a better understa
because it provides a deeper view of what storytellers say instead of just focusing on their
accounts (Clough, 2002). In this study, Chinese graduate students shared their experiences of
learning English in Canada. The researcher endeavored to probe the information they convey.
Furthermore, narrative inquiry enabled me t
their sojourns in Canada, which waeret just limited to what they leared in English. Since
narrative inquiry was the process of reporting stories, the researcher recorded not only

participants wor ds, but al so their gesture
different characters in the stories.
3.3.4 Limitations of Narrative Inquiry

Compared to the approaches of quantitative research, the findings of narrative inquiry
research are limited to small populations because researchers invite a small number of
participants to engage in these studies. The fewdicfpants engaged in a study, the less
generalizéion can be applied to the population of the study. Moreover, limited times of
interviews constrain narrative inquiry research from collecting more data through participants.
In this research, conductingly one individual interview for each participant and one focus
group interview may hinder me from understat
Additionally, the tendency for convenience is a potential limitation of narrative inquiry
researchNarrative inquiry research is characterized by obtaining what participants convey
from their interactions with researchers in interviews. Facial expressions, gestures, tones of
voice, and accounts of experiences are all crucial components for reseavaederstand

participants i nner f e e |-to-facg sntendewsl areetliepneosti e n c e
suitable approach to conduct research. To conducttéefeee interviews with participants,

researchers tend to invite participants who are able to engatpe facdo-face interviews



with the researchers.
3.4 Participant Sampling

Purposeful sampling was employed as the method of selecting participants in this study.
In this study, six participants were selected based on the purposeful sampliegy A f
participants enable researchers to acquire
(McMillan & Schumacher, 1997) because they a
phenomena the researcher S i nvesp i3%7pat i ng”
Employing purposeful sampling means that the choice of sample should be consistent with
the purpose of the study (Gall et al., 2007). Therefore, the participants were chosen based on
the criteria as detailed below.
3.4.1 Chinese Graduate Students

The participants were futime Chinese graduate students between the ages-80.22
They were from different provinces of China and registered asiral graduate students in
different departments of the University of Saskatchewan. The researcted six Chinese
graduate students to engage in this study. These participants consisted of males and females.
3.4.2 The Period of Time Being in Canada

The participants resided in Canada for at least 6 months to allow for adaptation to the
Englishspeaking environment. During this period of struggling to adapt to using English like
local people, they employed various approaches. It was difficult to explore the changes in
English learning strategies from those who just arrived in Canada or onigraegsed in the
English-speaking environment for short time.
3.4.3 The Informal and Formal Learning

The differences between learning the target language in formal and informal settings in
Canada and in China may lead to changes of English learmaiggies. Some of the
participants learned English in formal class settings, such as ESL classes in Canada, while
others should seek to improve their English proficiency by studying and living in Canada. All
of these participants have learned English inn&€hn English classes. The experiences in
English classes in China influenced the English learning of these participants after they went

abroad.



3.5 Ethical Issues
Ethical issues that may arise during a study, and how to deal with them, are soncern
for every researcher. Johnson and Christense
of principles that are to assist researchers in establishing goals and reconciling conflicting

val ues (p- 63) . The f ol | owiany@thialoconcemsthat h av e
might arise in this research.
3.5.1 Informed Consent

Before interviews, participants received an informed consent form that should include
what they would do while participating in this study, what information they woddligbe
for the researcher, and where the data collected would be used (Gall et al., 2007). It was the
participants’ right to refuse to engage i n ¢
the informed consent, the researcher asked to record ewexviBefore conducting
interviews, the researcher confirmed again that participants agreed to be recorded by an audio
recorder.
3.5.2 Confidentiality

It is possible that participants may feel uncomfortable as their inner feelings are
disclosed to theesearcher or the readers of a study (Gall et al., 2007). The researcher should
protect participants from this sense of insecurity by ensuring the confidentiality of their
identities. To ease such discomfortagicipants selected pseudonyms for themseines
interview transcripts and taped recordings so their identities were difficult to be discovered
by others, and their personal information was private from the public (McMillan &
Schumacher, 1997).
3.5.3 Privacy

Another measure of protecting partip ant s per sonal i nfor mat.
interviews in a private and quiet place. The researcher suggested participants meet with the
researcher in such a place so that both the participants and the researcher would not distracted
and so be bettebée to focus on the discussion.
3.6 Trustworthiness
To ensure this study was trustworthy, the researchevesto reduce research bias,

conduct pilot testing and member checking, and improve the trustworthiness in data



collection and analysis.
3.6.1 Researcher Bias

The researchers of qualitative research show a propensity for incorporating their
personal experience insights into the studies. Such bias may be shunned by the reflections of
a researcher. One of thegatvwoasse poavmplfiuhg™T efJ
Christensen, 2000, p. 207). It means that a researcher endeavors to search for the findings that
contradict the researcher’s previous assump:
Christensen, 2000). To reduce bigse researcher reflected on the examples that implied
opposite results to assumptions.
3.6.2 Pilot Testing

Conducting a pilot study is an indispensable part of a reliable and valid study. Not only
would it enable a researcher to acquire ideas thgtbmauseful to the findings, but it would
also assist a researcher in being familiar with the procedure of undertaking a study (Borg &
Gall, 1989). In this study, the researcher undertook a pilot study in which two Chinese
students were invited to partieife. They met the criteria of selecting participants of this
study. These two participants did not engage in the main study because they would know
what the researcher would like to find and therefore may have intended to answer in ways
that would suppontny predictions about what is occurring.
3.6.3 Member Checking

Member checking is known as a process of
participants in the study to check the accu
benefited fom conducting member checking because participants were able to point out
which part of interpretations were not fair or accurate (Creswell, 2005). Asking participants

to check the interpretations occurred during the interviews or after data colleatormal
situations (McMillan & Schumacher, 1997) . I
words verbatim, the researcher provided them with transcripts. They modified the parts of the
interpretations that were not consistent with their real opmio

3.6.4 Trustworthiness in Data Collection and Analysis

The researcher recorded interviews after participants agreed. Employing mechanical

equipment to record data plays a key role in improving the validity of research (McMillan &



Schumacher, 1997Depending on a researcher to write notes may result in the neglect of
some vital information during interviews. A researcher might focus too much on writing notes
to ask questions in a timely way. Furthermore, mechanical equipment, such as audio tape
recrders, video tape recorders, and cameras, can record every account of participants. A

researcher can review participants account s
accounts also allow others to check what has been said by participants,isvhepful to
build trustworthiness.
3.6.5 Peer Translator

To assure the accurate translation of par
peer translator assisted me in checking this translation. This translator was from China and
completl a Master’'s degree in Education in Cana
knowledge of both Chinese and English, which qualified her to check the translation.

3.7 Data Collection and Analysis

The researcher utilized interviews as the methiodollecting data in this study. With
regards to research probing participants’ | &
(1990) stated that collecting data by interviews is in the best interess kirntth of research if
participants are willig to share their achievements or constraints of language learning with
the researcher.
3.7.1 Interviews

The interviews in this study consisted of two parts. The first part wasmeoae semi
structured interviews. The conversations in the ingsvsi were in Chinese because the
language was the first language of both participants and me. Conversations in Chinese
facilitated the process of collecting data. Each interview took approximately 90 minutes to
obtain adequate data. Gall et al. (2007) altited that serms t r uct ur ed T nter vi ¢
asking a series of structured questions and then probing more deeply witliowpen
guestions to obtain additional information?”
designed to discover changes English learning strategies and factors leading to these
changes. Another part of the interviews was a focus group interview. Creswell (2007)

asserted that a researcher is veelVised to conduct focus group interviews when the

discussion among all paipants will elicit rich information. With a common background of



Chinese graduate students in Canada, participants shared their experiences of learning
English in a different context with others. During the focus group interview, a researcher
should notbe a domineering leader, but a participant who poses questions for discussion
(Gall et al., 2007). Although the focus group interview had similar questions with the
individual interviews, the questions for the former interview were based on the preliminary
analysis of the data from the latter one. The researcher conducted-one interviews first
to establish trust and friendship between me and each participant through individual interview.
Another reason was to improve the quality of data. After-amene interviews were
conducted, a focus group interview was used to collect richer and deeper data in the same
topic as the data from the individual interviews.
3.7.2 Analysis

The first step of anal yzing datcauntswas t h
Transcription refers to “the process of tra
recordings of interviews or field notes writ
Christensen, 2000, p. 426). The researcher transcribefraataudio recording into texts on
a computer. The original recording data were kept in a safe place after the transcription. Then
the researcher coded the data. The process o
symbols, descriptive words, orat egory names” (Johnson & Chri
next step was identifying themes in the transcripts. Lastly, the researcher wrote the thesis
according to the analysis of data.
3.7.3 Data Collection Method

Interview was the method employtcollect data in this study. The eoa-one semi
structured interview began with casual conversation to create a comfortable environment and
establ i sh participants’ trust i n me . Some
background information,ugh as how long they have been learning English and how long
they have been in Canada. The most vital part was to discover what different English learning
strategies the participants employed in Canada, compared to when they were in China, and
why they maeé such changes. Focus group interview was conducted after atiname
interviews were completed. All participants were invited to the focus group interview to

di scuss with peers. Patterns of Chinese gr .



Canala were confirmed by the focus group interview.
3.7.4 Procedure

The procedure of this research was divided into seven steps: First, selecting two
Chinese graduate students to engage in the pilot study; second, conducting the pilot study and
discoverng valuable insights for the main study; third, inviting another six Chinese graduate
students to be the participants of the main study; fourth, interviewing the participants in a
oneonone format and focus group format; fifth, confirming the accuracy thef
interpretation by asking participants to participate in member checking; sixth, inviting a peer
transl ator to aid in checking the accuracy
seventh, analyzing data collected from interviews.

3.8Summary

In this chapterthe researchepresenéd the methodology thaivas adopted for this
researchThis was qualitative research with the method of narrative inquiry in the paradigm
of constructivism. The participants of this researehnesix Chinese gradua students from a
Canadian university. The data of this researdrewcollected through individual semi
structured interviews and a focus group intervie@onducting interviewsvas expected to
provide insight into Chinese graduate studeaisnges of Eglish learning strategies after

moving to Canada.



CHAPTER FOUR
PARTI CI PANTS® NARRATI VES
In this chapter, the researcher reported the narratives of participants. To protect their
identities, a pseudonym was used for each participant. Tleey mamed as Participant A,
Participant B, Participant C, Participant E, Participant F, and Participant G. The researcher

hopes to share the researcher’s story with
paper.

The stories of these paipants were collected through sestiuctured individual
interviews and a focus group interview. All participants supported this research and provided
rich data. We had revealing communications. Although these communications shared
commonalities, each partc i pant had a different story to
narrated in two parts: in China and in Canada, to show the significant changes of their
English learning strategies in two different contexts.

Participant A is a 2¥earold student wh studies in a MBA program. Participania
24-yearold student studying Biochemistry. ParticipantsCa 27yearold doctoral student at
the College of Public Health. Participant E is ay2érold student who is participating in a
Chemical Engineerinyla st er s Program. Another engineer.
who is 25 years old. Participant G (23 years old) belongs to the college of Geography.

The data were collected through emeone interviews (each about 90 minutes) and a
focus graip interview (about 90 minutes). All these interviews were conducted in the places
where these participants felt comfortable and where privacy was assured. The researcher
audi o recorded these interviews basda@r on pe
accounts from these audio recorded interviews into texts through a computer.
4.1 Participant A

4. 1.1 Participant A6s English Learning Exper

Ais from a southwestern city of China. She started learning English in gradies.
graduation from elementary schoeheparticipated ina foreign language secondary school.
This kind of secondary school was characterized by an emphasis on the importance of foreign
languages, especially English. The students of the foreign language ascealdool had

morning English classes three days a week and night English classes from Monday to



Thursday. During the English classes, A was asked by teachers to memorize new words and
recite texts. To memorize this new information better, A listenedpestthat introduced new
words and texts. She believed memorizing new words was an optimal way to establish a solid
foundation in her English learning. Besides learning linguistic details, A was encouraged by
her English teachers to play roles in textanitate the intonation and pronunciation from
tapes The group that imitated the tapgbe closestvon a prize English teacheralsoshowed

English documentaries pertaining to the content of textdasses. For example, there was

one text about areas arethe Alps so teachershoweda short documentary pertaining to
countries arountheAlps.

Outside English classrooms, A enjoykstening to English songs, watching English
movies, and playing English computer gameistdning to and singing Englistongs was
one way Ausedto learn EnglishSinging English songs provided A with an opportunity to
practice spoken English. A reflectédlthough | only sang English songs with several close
friends, to some extent, | was speaking Endlighalso enjoyd watching English movies.

When she was a child, she liked watching English cartoons. Her affection for English movies
gradually changed from cartoons to romantic movies, includiitagic. A watched English

movies with Chinese and English subtitldé. A knew some English vocabulary or
expressions from English movies, she would have a sense of achievement. A began playing
computer English games in grade eight. A ref
such asMinecraft | learned a great deal Bhglish words from these games, especially nouns,
such as soil and sand.”

A accessed native English speakers through her foreign teachers at high school and
visiting school groups from foreign countries. A foreign teacher English class was arranged
once every week. A thought one class every week was not enough for her to practice spoken
English. Furthermore, A spent some time with a visiting school group from Germany. The
members of the group were the teachers and students of a German high schepl. Th
engaged in English classes with A s class. A
A considered her English proficiency was the highest in Grade 11 when she was in China
because she was confident to talk with native English speakers.

However, in Grade 12, A had to invest a lot of time in English exercises to prepare for



the College Entrance Examination in China. She barely had time to read English stories,
watch English movies, and play computer English games. These English exercisdsdincl
reading comprehensions and grammar choice questions. If A did not obtain a satisfactory
score in a practice English test, she would feel upset. She recorded the mistakes she made in
the test in a notebook and marked the mistakes with a red marker wst paper.

A was enrolled in a prestigious Chinese university. A spent little time studying English
in her first year of university. When she was a sophomore, she started watching American TV
shows because many of her friends recommended sheedatobm. Her English skills
benefited from watching these TV shows. First, her English listening became enhanced
because she was accustomed to the intonation and pronunciation of North American English
by listening to peopl e’s.sSecengdlg she learnedaliow ®uses i n
English correctly and appropriately from watching American TV shows. A said,
“remembering set phrases, l' i ke to do or doir
be easier if | saw them in American TV playsople in these shows used them in specific
contexts.”

A participated in several English proficiency tests during university. These tests were
composed of domestic English proficiency tests (CET4 and C&figh are College English
Test Band 4 and Ban@) and foreign English proficiency tests (TEIEand GMAT, which
are Test of English as A Foreign Language and Graduate Management AdmissjoA Test
passed the domestic tests without preparation. She believed that using traditional methods,
such as memaring vocabulary and doing exercises, was not an efficient way to enhance
English. Watching American TV shows, however, was deemed by A to be an optimal way to
increase English proficiency, which enabled her to be ready for these domestic English tests.

A desired to participate Iin a Master’' s pr
North American universities, A decided to participate in foreign English proficiency tests.

The first one she took was TOGE A attended a TOH. training course at armnglish

tutoring school, where she learned tips and techniques for these tests. During two weeks
before attending the test, A also did some exercises from padtLTeams. Because her

second major was related to business she applied for graduate progrémesbusiness

department in North American universities. This was the reason why A took part in GMAT

~



test. This test was more difficult than TEIEfor A because it emphasized testing the ability
to analyze logical relations in English. After obtainiragisfactory scores in TG&# and
GMAT, A appliedto several universities in America and Canada. She ultimately chose to
attend a Canadian university.
4. 1.2 Participant A6s Sojourn in Canada

A arrived in Canada in September, 2013. She lacked the etoaglk with others in
English because she felt she did not have enough vocabulary to accurately express her
opinions. If others did not understand what she was trying to say, she would feel embarrassed
and nervous. It would be more difficult for her éaplain her opinions accurately under
embarrassment and strain. Further mor e, A’s
insufficient listening ability during classes. During group work, A had to discuss the project
with her colleaguefor every class. Somef dbler Canadian colleagues spoke English too fast
and some of them had Canadian accents. A could not understand all of what they were saying.
Despite her insufficient English proficiency, A felt less pressarémproving English in
Canada than in China. I@anada, it was not compulsory to participate in any English
proficiency tests.

It took A about three months to be accustomed to the Ergjtisaking environment in
Canada. During this period, an organization cdieder to Changerovided assistanagith
her assimilation into the | anguage environm
specializes in discipleship and evangelism”
activities regularly for university students to acquire informatiooualChristianity. A said,
“Al t hough | did not have any faith, this or
great opportunity to interact with each other and with Canadians. | really enjoyed these
interactions.”’ Af t er menthg A iwasgadjusting tcCthenknglish f or
spoken environment in Canada. Talking with others in English was no longer a daunting task
for her. A stove to improve her English proficiency to express her opinions in English
accurately. If others did not undeast her, she would not feel that embarrassed and nervous.
Instead, she would explain things in another way, or draw what she wanted to say on paper. A
also improved English proficiency by interacting with her colleagues in classes.

Collaborating with othex in group projects was usually used as an assessment method in



classes in her graduate program. To complete a project, A positively engaged in group
meetings and gave presentations to the whol
with my groupmembers. If | did not gain the most benefits from the Engistaking
environment here, it would be not Iikely to
4.2 Participant B

4. 2.1 Participant B6és English Learning Exper

B is from a southern citin China who started learning English in grade three. The
English classes she took in her elementary school were introductory classes and only taught
students some patterns of English pronunciation. Therefore, B had formal English classes
since grade seven

Under the guidance of her English teacher at the junior high school, B was dedicated to
improving her English pronunciation. B subscribed to English magazines that came with
complimentary English tapes or CDs. She imitated appropriate English pratam from
these materials. The teacher also encouraged students to enhance English pronunciation by
playing roles. B benefited from participating in playing roles in English movie voicing
competitions. She played one role in a classic English €®WS Her team won the second
prize in the English movie voicing competition. This experience bolstered her confidence in
her English learning.

B continued wusing English | earning strate
she was in high school. Thmportance of imitating authentic English materials was still
valued by B. She grabbed every opportunity to participate in English activities. Unlike most
Chinese students, B did not consider that taking a large number of English exercises would
assist wih the examination. B only did English exercises arranged by teachers. She repeated
reading English texts until she was able to incorporate all the information from the texts.

B was enrolled in a university located in northern China. She attended Burgfiish
classes and oral English classes during university. In the public English classes, teachers
usually analyzed a long text. In the oral English classes, the instructors showed English
movies. Students played roles in these movies at the final efxtoa oral English classes.

B showed an interest in studying abroad during university. Her university collaborated

with the Canadian university in some project



Therefore, B had enough access to allitiiermation about these projects. When the faculty

of the Canadian university visited B’s unive
for the Master'’'s progr awasenrolled he Canadi an uni
4. 2.2 Participant B6és Sojourn in Canada

B arrived in Canada in December, 2013. Insufficient English listening ability
constrained B from being attuned to the Canadian Englisakingenvironment. She learned
that English in Canada was different than what she learned from textbooks in Exghsh
from textbooks in China was formal and often outdated. Consequently, if Canadian people
spoke informally or used modern English with B, she had problems understanding them. B
reflected, “The coll eagues i n .Wihentheyobhatiedqvi t ed
I had no idea what they were talking about .’
how to respond in appropriate English due to her lack of knowledge of common English
expressions.

B attended a large number of presentaionand semi nars in her Ma
was capable of understanding only 10% of what others said. Another obstacle B was
confronted with was the reading of professional articles in her major. Reading professional
articles requires knowledge of langeagerms and background of a specific field. If B read
an article in a field that she had never touched before that included new terms, it would take
her two days to read an article.

B was immersed in an Englispeaking environment when working antddying in
the building of her lab. She and two other girls were the only Chinese students in the building.
Others were Canadians and international students. B conversed with them in English. It was
common for B not to speak a word of Chinese in any gdegn Every time she greeted her
colleagues, technicians, or cleaners in the building, she engaged in small talk with them. B
realized if she responded to their greedjrghe would have more opportunities to chat with
them. Through these interactions, dbharned how to use English appropriately. The next
time she talked with others, she applied what she learned from previous interactions.
Furthermore, e staff in her building was friendly and helpful to B. They often invited B to
engage in their activitee For example, B was invited to join in an eighay trip to an island.

During those eight days, B was totally immersed in the Engl&aking environment. These



people offered B great opportunities to interact with native English speakers. Every time B
did not understand what they said, she asked for a detailed explanation. These colleagues
were patient to pin down what B did not understand. If B did not know how to say something
in English, she would descri beiedtthhgapaworddi ng i
‘“bridesmaid’. But | forgot the word in Engl
stands beside the one who is going to be mar
To complete assignments, B read a multitude of professional articles. She learned
approprate ways to write professional papers from the authors of the articles. Her supervisor
and colleagues assisted her in reviewing and polishing her assignments. Her reading speed
benefited from reading a large number of articles. B also organized andghigtliher
reading. She would read the abstract of an article before reading the main body of the article.
From the abstract, B acquired the information that would tell her where she could find the
parts she was looking for, which she read intensively Bome nt ed, “ I think t h.
reading means reading with an object and obt
vocabulary of terms increasé¢ddanksto her efforts to verify the meanings of the terms. B
combined the task of memorizing armh with its meaning in an article. When the term
appeared again in another article, B would know the meaning of the term.
B still endeavored to be attuned to the Engiphakingenvironment. She has made
great progress in her English proficiency.eSias confidence that her English proficiency
will improve gradually. Her colleagues commented that she has been capable of
understanding what they say even when they use informal English expressions and idioms. If
no new words appear in a conversation,isBable to understand completely what her
colleagues are saying. B can also understand approximately 80% of the content of
presentations and seminars. Additionally, B works to improve her skills in reading
professional articles. She participated in somases to be familiar with the background of
her research field. With the increasing vocabulary of terms and the knowledge of the
background, it takes her two hours to finish reading a professional article in her research field.
B thinks she should still ste to enhance her spoken English as she is still not confident she

can fully express her opinions accurately in English.



4.3 Participant C

4. 3.1 Participant Cb6s English Learning Exper

C came from a northern city in China. In gratieee, she started learning English.
During her elementary school period, C memorized new words by reciting texts. She
developed a special method of reciting texts as she imagined she was telling a story when she
was reciting a pasdantyencouriged herxtd recite@exts, but aldoh e r
provided assistance in improving C’'s Engl i
English tapes for C and asked her to imitate pronunciation from these tapes. By listening to
C's text r e ded ther nthgt, she Isleouldr rectifyi the pronunciation mistake of
phoneme “th?”. C reflected, “When my father
thought it was so ridiculous because English teachers never told me | made mistakes in this
syllable. B& ri ght now | really appreciate my fath
her high school, C did not spend as much time learning English as she did at junior high
school. She only regarded English as a compulsory subject. Except for completing the
assignments for English classes, C invested her time in learning the subjects she was
interested in.

After attending university, C realized the importance of adequate English proficiency.
This realization was generated by several frustrating expeserame of which occurred
when she attended a public English lecture. The lecturer was a native English speaker. During
the question and answer section, C asked the lecturer a question in English. The lecturer had
di fficulty wunderstedndiengbaC'rsasgeas tainan.f rQ@ sft r
have learned English for more than ten years. But a native English speaker still could not
understand my Engli sh. I felt what | have | e

C had a strong motivation study abroad during her college study in China. Her major
in Master’'s | evel was 1 n veterinary sci ence
research in this field. Therefore, she determined to apply for doctoral programs in this field to
Western uiversities. To meet the language requirement for applications, C employed a
variety of approaches to improve her English proficiency.

The first approach focused on increasing vocabulary. To memorize new words, C

copied words from vocabulary books. Wever, she quickly forgot words that she copied.



Then she recited articles every morning. She memorized the meaning and the usage of every
new word in these articles. Another method of applying English to actual use was the reading
of English magazines. Véin reading English magazines, C came across some English words
and expressions that she’d read before. The
strengthen her understanding of these words and expressions because they appeared in
articles with speci€ contexts. C reflected,
Combining the contexts with these words and expressions was an efficient method of
understanding and memorizing the English words and expressions. Every time |
discovered familiar words and expressions from an article, gfatt because it was
actually a way of applying English.
C also practiced her English pronunciation during her morning English reading. She
imitated the pronunciation of words from the tapes of short taigs. After three months,
she made noticeadprogress.
4. 3.2 Participant Cés Sojourn in Canada
Because ofher efforts in learning English, C acquired a satisfactory score on the
language proficiency test. C chose to participate in a doctoral program at a Canadian
university. She arrived in Cada in September, 2012 and has stayed in Canada for almost
two years. During the process of adapting to the Engliaking environment in Canada,
C's English accent made her i nteractions wi
colleagues were cagmosed of international students and Canadian people. When C conversed
with them in English, they had difficulty in
C stiove to improve English by using English in everyday life. She maximized
opportunities of using Englisffo begin with, C made efforts to interact with her colleagues
in the lab. Most of her colleagues were international students. C took initiatives to interact
with them. She invited her colleagues to have lunch or coffee together and conversed with
them in English. If C did not know how to say a thing in English, she would describe the
thing to make it easier for the other person to understand. In addition, C liked participating in
social activities. For example, she attended sermons in a church. At theilhgg was just
intrigued by religious culture. She gradually made friends with other people who also went to

church and enjoyed spending time with them. Moreover, C lived in a university residence on



campus where she shared a unit with five roommates,wete all from different countries.
Some of them were Canadians, and some of them were from China. Others were international
students from other countries. C's English
from different countries. C said,

We shardhe living room in our unit. | enjoy chatting with my roommates in the living

room. | learn a great number of authentic English words and idioms from interactions

with my roommates. If I do not know a thing in English, they will tell me. | will also

ask hem how to speak English.

With her efforts, C's English proficiency
two years. The first obvious improvement was in her listening ability. C was not hindered due
to not being able to understand what otheopbe said in English. When C undertook
listening comprehension exercises for the FOEest in China, she felt exhausted from the
exercises within 20 minutes. However, in Canada she felt energetic even if attending a one
hour lecture or watching a twmour movie. More progress was made in spoken English. C
was capable of speaking English more fluently. Her English accent was gradually removed
because of her immersion in an authentic Engdigdaking environment while working and
studying in her lab, as weks socializing with friends from the church and with her
roommates. In addition, C obtained enhancement in academic English writing. C benefited
from the assistance of her supervisor and
student provided assiste&c e f or me iin the revision of my
improvement in the reading of professional articles should be highlighted. In China, it cost C
four days to read an article. She can read an article within one day now.

4.4 Participant E

4.4.1Participant E& English Learning Experiences in China

E's hometown is | ocated in northwest Chin
grade four. His elementary school started teaching English classes for students. Meanwhile,
he began learning lghsh from his mother, who is an English teacher. His mother taught him
the phonetic symbols of English. Then, she used akmelvn English textbook in China,
New Concept Englisho teach E English. She analyzed texts for E, which was followed by E

to mamorizing new words and texts frodiew Concept EnglistE spent a great deal of time



reading texts aloud and memorizing them. Finishing -aftess exercises was also a part of

|l essons with his mother. E’s mot h&@Englslo met i m
classes. Every student played a role in the dialogues of the texts. To remember new words, E
spell ed every word |l etter by Il etter. Aut hent
experience of | ear ni ng n e ther Eetaiged is@ane authenticd s 1 r
English materials, such as Engliliers and instructions. E read these materials casually. If

he saw a new word, he verified the meaning of it and remembered it with its context in the
English materials.

Becausewhat E karned from his mother was at a higher level than what school
teachers taught, E outperformed his peers 1in
to create a natur al English environment eve
English ewironment was to watch English shows. E enjoyed watcigjook English
Talent Competition, Action Englisland Top Talk The competition show displayed how
English learners at different ages competed to win the final gkizeon Englishintroduced
the most common idioms and expressions in Engliglp Talkwas about interviewing the

i mportant members of different countries go
These shows were spoken in English but with Chinese subtitles. If | did not understand
what they said, | codl discover the meaning from these subtitles. Watching these
shows played a key role in the enhancement of my English listening ability in China.

When E was in high school, he acquired opportunities to interact with native English
speakers. A voluntegsrogram supported by the United Nations was organized to improve

Chinese students English proficiency. Dur i
visited high schools to have interactions with Chinese students for approximately one month.
E was mathed with volunteers in his first and second year of high school. During summer
holidays, E accompanied the volunteers on a trip around his hometown. He conversed with
these volunteers every day and really enjoyed interacting with native English speakers in
China.

Because of his higher English proficiency compared with his peers, Participant E did

not often attend public English classes. E reflected,

The public English classes in my universities were similar with the English classes at



my secondary $wols. To enable students with low English proficiency to obtain higher

scores, which emphasizing testing vocabulary, the instructors changed their focuses at

the classes. The instructors spent more time on vocabulary.

E had a clear plan on his Endlisearning during his university period. He planned to
take all English proficiency tests before his fourth year at university. He designed a procedure
for preparing for these tests. Firstly, he memorized vocabulary required for a test. Secondly,
he did rading exercises of the test. Thirdly, for foreign English proficiency tests, such as
IELTS, TOHB-L, and GRE, he attended tutoring classes to learn some tips about taking these
tests. Lastly, before taking a test, E undertook exercises from past tests.

E’'’s mother had al ways encouraged E to stu
since he was in junior high school. Additior
of his peers planned to study abroad after graduating from the univérsitefore, E was
urged to participate in foreign universitie:
pressure. E applied to Canadian universities because he desired to be a permanent resident of
Canada after graduating from a Canadian univeraitg due to huge living and working
pressures in China.

E eventually decided to attend a Canadian university where he acquired a scholarship
that basically covered his living expenses and tuition fees. The province where the university
he attended hatthe least requirements for permanent resident applicants.

4.4 2Participant E& Sojourn in Canada

E arrived in Canada in September, 2012. Although he has been in Canada for almost
two years, he still feels he has not adjusted to the Erggishkingenvironment in Canada.

The reason why he has not adjusted was the existence of so many differences between the
backgrounds and cultures of China and Canad:
is considered as being truly adapted to the language en o n me n t here.?” E w.
with several obstacles when adapting to the language environment. He could not understand
what the professors were talking about in his the major courses. Furthermore, he was unable

to express his opinions fluently and actely in English. Without knowing the topic before

starting a conversation, he could not prepare himself to speak English fluently. Using English

to express his opinions accurately was hindered if he did not have enough time to think about



how to expreshimself. In addition, his English reading was problematic within limitex
frames A case in point was the undertaking of exams in English. During exams, if E had
insufficient time to verify the meaning of every word he encountered, there would be
repecussions for his whole understanding of the questions in the exams.

To improve his English proficiency in Canada, E exposed himself to the English
speaking environment. Unlike in China, where he was coerced into learning English with the
purpose of equiring satisfactory scores in English proficiency tests, he enhanced his English
proficiency by using English every day in Canada. E met his supervisor regularly. If he
encountered a pivotal word or an expression that he could not understand, he Wwdatd as
his supervisor to explain it in an easier way. E employed the same strategy when he
conversed with colleagues in his lab. The majority of these colleagues were international
students. He asked for a detailed explanation of the pivotal word he hatenpso
understanding from the colleagues whom he conversed with. For-pivadal word or an
expression, he guessed the meaning based on
enhancement of English proficiency included interacting with his rooesnat the first term,

E lived in a university residence building. None of his roommates were capable of speaking
Mandarin. During their interactions, they used smart phones as a device to help them
understand unknown words. For instance, if E was goirgipop at a grocery store, and his
roommate asked him to buy an item E did not know, his roommate searched the images of the
item on Google. Then E knew the appearance of the item, as well as the corresponding
English word of the item.

To acquire moré&nowledge of writing correctly on academic assignments, E attended a
parttime advanced English writing course at an E8hter The purpose of the course was to

facilitate English | earners academic writin
write email s, as wel | as the differences bet
in this course was different from the English classes he attended in China. The advanced
English course was more casual and flexible. At the beginning of ewass; the instructor of

the course distributed the outline of the class to students. Although the outline was
established, the content of the class varied based on the interactions between the instructor

and students. The instructor also designed a vaoifefictivities for students to apply what

~



students learned in the class. In contrast, the content of English classes in China was
completely decided by teachers; the paucity of activities in the class made the class
monotonous and discouraging. Howeverdidted that the root cause of the tedious English
classes in China was the large number of students in every class. The number ranged from 50
to 100. For an English class with at least 50 students, it was logistically difficult to facilitate
class partigation.

After staying in Canada for almost two years, E has made great progress in English
proficiency. Spoken English is the part where he has made the greatest progress. With
i mprovement in vocabul ary, E’ s dtipeappmopriatE n gl 1 s
words to express his opinions during conversations. In his research area, he is capable of
talking with his supervisors and colleagues without any obstacles. Furthermore, E tends to
use English in a Canadian way. Through the applicatiomhat he learned from interactions
with his supervisor, colleagues, and roommates, E realizes that the English he learns in
Canada is different from the English in the textbooks in China. The English he learned in
China was outdated and too formal for wersations. Another obvious improvement in
English was E’s |istening ability. He can n
accents, he can understand what they say if they speak English at a slower speed. His
progress in writing and readingist as great as it is in speak
opportunities to practice writing and reading are less than the opportunities to speak and
|l isten to English.”

4.5 Participant F

4.5.1Participant F& English Learning Experiences in China

F is from a northern city that is with more than ten million people living there. F started
learning English from grade three at an elementary school. English teachers at the school
emphasi zed students’ abilities utlents spencthet e t e
majority of time in English classes following teachers to read texts and memorize new words.
To memorize new words, F listened to English CDs while repeating the pronunciation of
these words. Also, F participated in aftdass tutoring Eglish classes from grade three to
grade five at the elementary school. The instructors of these classes employed a textbook

called New Concept Englisto give English classes based on the traditional methods. F



reflected, “Th e -chsstatoriag dasses ware sintildn with ghé English

classes at the school. Teachers guided students to recite texts and memorize vocabulary,
which was tedious and monotonous.”™ F was re
However, he was coerced intaking these classes due to pressure from his parents. His
parents heard from relatives that their children attended and benefited from these classes.
These discouraging English classes in schools and-cdigs tutoring schools adversely

af f ect eidatiof todearrmiEnglish. F learned English using these traditional methods
while in secondary school . English teacher
regularly. If teachers summarized English grammar for students, F would take notes and
memorizel the summaries.

F was enrolled in a wuniversity | ocated ir
degree was computer science. The computer science courses did not have any requirements
for English proficiency. Additionally, F considered publicglish classes were as tedious as
the English classes at his secondary schools. Analyzing texts and guiding students to
memori ze new words were stil!l Il nstructors’ n
in learning English in the first year of weirsity. A paucity of time in learning English
resulted in his difficulty for acquiring a satisfactory at IELTS (International English Language
Testing System) test.

F desired to acquire a satisfactory score at IELTS test because he planned torengage
the cooperative program that offered participants an opportunity to study in a Canadian
university for one yeaiTo meet the language requirement to participate in the program, F
engaged in IELTS test. The result of the first IELTS test frustratecc&ube the score was
too low to meet the language requirement. F decided to undertake the second IELTS test and
spent two months preparing for it. He designed a study plan for the test. Every day, F learned
English based on his study plan. F checked thalwdary by dictating the vocabulary with
assistance from software. While the computer software was showing the pronunciation of
words, F spelt these words on paper. Furthermore, F got assistance from proficient English
users. He engaged in eona-one Englsh classes at a wéthown tutoring school. The
instructors of the classes assisted him in enhancing English writing and speaking. To improve

spoken English, F met a foreign teacher who was from New Zealand and conversed with the



teacher. In addition, F rda efforts to practice English in natural contexts. He conducted
dictation exercises from BBC news and the transcripts of IELTS listening sessions.
4.5.2Participant F& Sojourn in Canada

F's score in the spoken s etmeeitberequrémertss s s e
to participate in the program at the Canadian university. He obtained a probationary
admission from the university with the requirement that he attended-anparEnglish class
during his first term at the university. F receivie@ admission and arrived in Canada in
September 2013. After moving to Canada, the lack of opportunities to interact with native
English speakers was a constraint fotmeF’'s En
English class required by the warsity, and English activities held by a local church or an
organization known aBPower to Change nabl ed F to access native
English proficiency benefited from the pdirne English classes at the E&lenterof the
university. The kggest difference between the pame English classes and the English
classes in China was the arrangement of seats in classes. In China, students sat in rows. But in
the English classes in Canada, students were divided into several groups. Studextdgtudi
coll aborating in groups in every c¢class. F s a
it provided me with opportunities to intera
These interactions facilitated his ability to adapt to a wamdé English accents. Also, the
instructors of the patime English classes taught students slang and idioms in specific
contexts. Therefore students knew how to use these idioms and slang in the appropriate way.
There was also a complimentary Englishssl organized by a local church every Sunday
morning. The instructors of the English class were Canadian people who volunteered to assist
international students in enhancing English proficiency in Canada. Participants were
separated into several groupseBvgroup was led by an instructor to discuss a passage from
the Bible. These instructors also provided a
compl etion of the revision, the instructor
English writing. Additionally, F engaged in activities arranged by an organization called
Power to Changen Friday evenings. These activities included having suppers, chatting, and
playing games with native English speakers and other international stuelemésle friends

through participating in these activities.



In the second ter m, F transferred from th
program in the Engineering College. His supervisor was from China. Most of his colleagues
working with the supervisor were Chinese students. Consequently, F was confronted with the
lack of ample opportunities to interact with native English speakers. To overcome this
roadblock, F decided to get a ptime job in the summer at a store whose employees were
from di fferent countries. F conversed with th
in Canada for nine months, My English proficiency still did not meet my expectation. | hope
my working experience at the store will contribute to my English profigien¢ Af t er st a
in Canada for nine months, F has made progress in his spoken English and listening ability.

He was able to converse with native English speakers fluently and understand what others
said in English. If F encountered obstacles to a spdg€ifglish word during interactions, he
would describe the word with sentences to help people understand what he was trying to say.
F considered the most progress he made was in his social ability. In China, he did not enjoy
socializing with his friends. Hogwer, in Canada, he was forced to search for opportunities to
interact with native English speakers and converse with them. To improve English
proficiency through interactions with native English speakers, F seized every opportunity that
enabled him to imract with these people. In Canada, no one pushed F to learn English.

Actually, in his Master’'s progr am, t he achi
English proficiency. F did not have to make efforts to improve his English proficiency, but
oneo f his purposes to be in Canada was to i
engaged in any activities that enabled me to converse with native English speakers. | chatted
and interacted with them. | invited them to hang out together. Not only myiskngl
proficiency, but also my soci al ability was
4.6 Participant G

4.6.1Participant G& English Learning in China

G accessed English from an aftdass tutoring school instead of a public school. There
were no Engl i sh tary sclsosl.eGsandahis sister attenddd anmadtess
English cour se t ha tYourgheamersEngig@GlexpereemebdrEngtisg e ' s

classes at a public school, which could be traced from his junior high school. The content of

the English classewas guided by the high school entrance examination. English teachers



required students to do listening comprehension exercises, memorize vocabulary, and write

compositions. G ref |l ect dedrningtoAnemotize eocabulary.d t |, I

spelt out every |l etter of a word. Il graduall
which really contributed to my vocabul ary | e
classes at G's high school . T the oollege lemtrances t u d e

examination, English teachers assigned a large number of exercises in connection with
English linguistic details for students to practice. With a solid foundation of English linguistic
details, G succeeded in acquiring a satisfacsmgre at the English part of the college
entrance examination. Then he was enrolled in a renowned university.

At the first two years of university, G attended public English classes. The content of
the public English classes was similar with the ktgtlasses at secondary schools. English
teachers analyzed texts and guided student s

English classes played a little role in enhancing my English proficiency. | have mastered the

words learned at the English@as ses at my high school.” Howe
uni versity, English courses Il nstructed by
enhancement of English proficiency. Only st

course because the students excelled their peers in GPA (Grade Point Average). In every
class, the foreign teacher distributed some materials to students and divided students into
groups. The members of a group discussed with each other the distributed materials in
English . G commented, ‘o really enjoyed this <co
practice my spoken and listening English with my peers and the foreign teacher, a native
English speaker.” I n addition, t h eb ofuotr eG’gsn
English learning, but also assisted G in writing the personal statements and curriculum vitae

of his applications for foreign universities.

G’ s parents encouraged G to prepare for
university. With encoua ge me n't from his parents, G dete
program to a North American university. To meet the language requirements for the
applications to North American universities, G decided to participate in GRE (Graduate
Record Examination) antOEFL (Test of English as a Foreign Language) Test.

G devoted two months to prepare for the GRE. During these two months, G was absent



from major courses at his university. He rented a room to study, where he memorized GRE
vocabulary and did GRE exases. In terms of the writing section in GRE, G remembered
composition templates. He practiced the templates and excellent expressions he learned from
GRE readings while doing composition exercises. With regards to reading comprehension, G
adopted two sategies to improve GRE reading. The first one was to do reading
comprehension exercises as much as he could. The second strategy was to read a passage
with purpose. G experienced huge stress when he prepared for GRE. Listening to music aided
G in relievingthe pressures of preparing for GRE. Despite the assistance from music, the
stress had a detriment al influence on G’'s he
I reviewed the GRE vocabul ary. But rgfoovercal
GRE Test contributed to his English proficiency, which enabled him to save time in learning
English for TOE-L.
4.6.2Participant G& Sojournin Canada

G was enrolled in a Canadian university. He was provided with scholarship that
basically coered his living expenses in Canada. G arrived in Canada in September, 2013. G
was confronted with several difficulties due to his insufficient English proficiency. To begin

with, he had problems understanding what professors said during classes. Twe ve&agon

responsible for G's problems in classes. Th
terminol ogy of his current maj or . The secor
backgrounds. G said, “The maj or headrrentmnyajorBac h el

of my Master degree is Geophysics. The transfer from Geology to Geophysics generated my
insufficient knowledge of the backgrounds of

to understand Canadiant y| e j okes hi n d esrwhdhis Gupsrvisar amdmu ni c

coll eagues. G said, “ can understand every
were | aughing.” G considered the root cause
Chinese culture and Canadian culture. Asa Chinesswdboy ° d gr own up i n Chi

accessed Canadian culture before he studied at the Canadian university. Despite these
difficulties, G enhanced his English proficiency gradually in Canada.
Four factors played a keyhproficiereyin@ana@. s ent

The first factor was his experience attending a-pan¢ English class. Because G did not



meet the language requirement in the spoken section, he was required to attenetithe part
English class at the first term. G learned tt@mmonly used Canadian idioms and
expressions from the class. Additionally, another-paré English course arranged by a local
church facilitated G's English i mprovement .
volunteers from a church on Sunday rmiogs. These volunteers released tapes of Bible
stories, distributed the transcripts of the stories, and discussed with participants about the
stories. The class sometimes focused on English idioms and expressions. Moreover,
participation in the activite organized by a local organization knownPaswver to Change

was an indispensable part of G's English 1| e
Friday evenings. The staff of the organization offered dinners and played games with
international studds. Participating in these activities provided G with opportunities to speak
English with other international students and Canadians. In addition, G improved English
through interactions with friends from gyms. G enjoyed doing exercise at the gym and he
made friends with Canadians who also had zeal for body building.

Through interactions with Canadians and international students in English, G made

great progress in English |listening and spe.
people who sgoe Engl i sh at a fast speed. G said,
facilitated my adaptation to English speake

progress in spoken English, G learned the modgbigate English expressions and idioms
throudh interactions with his friends. What he learned from the conversations with one person
would be applied to the conversation with others. G did not improve as greatly in English
reading and writing. He had acquired an excellent English reading abilisebefastudied in
Canada. The stagnant level at English writing was due to the requirements for academic

writing of G's Master’'s program that did not
ability. G said, “The mo s tted was nomwite a reporatdae mi ¢
analyzed data and explained charts. The repo
4.7The Researcheés Story
4. 7.1 The ResireGhinacher 6s Story
| am from a southern city in China. | started learningliShgvhen | was in grade one.

My parents realized the vital importance of mastering English so they encouraged me to



participate in an afteclass tutoring English class. The instructor of the class was a retired
English teacher. She guided students tanleanglish phonetic symbols, read texts, and
memorize new English words. The scenarios of English classes at the elementary school and
junior high school were similar with the aftelass tutoring English class. The analysis of the
texts was the biggestftirence between the English class at the junior high school and at the
elementary school. The English teacher at the junior high school analyzed the grammar
included in the texts, while there was none of this in the English classes of elementary
schools.Thirdly, the English teacher required students to dictate English vocabulary. She said
the Chinese meaning of a word, and then students wrote the word on exercise books. Another
vital part of English classes was to conduct English exercises. The Englisiisex focused

on reviewing knowledge of English grammar and vocabulary from the textbooks.

| was gradually intrigued by English during high school. Although English teachers at
schools still employed traditional methods of imparting English knowletlgias motivated
to learn English through my participation in aftdass tutoring English classes. The English
classes employed a textbook knownNew Concept EnglishThe instructor of the class
played a key role in motivating me to learn English. Stepted a creative way of assisting
students by incorporating the information from texts into her classes. She designed several
pictures of every text and led students to recite the texts combined with these pictures. When
students combined memorizing $ee pictures with reciting a text, it actually provided
students with the context of the text. This
motivation to | earn English but al so facil
from the texts. Brthermore, the instructor integrated authentic English materials into her
classes. She would show the clips of English movies or TV shows without subtitles and asked
students to fill the blanks of movie lines. It was my first time seeing English moweg\an
shows.

Under the inspirational teaching from the instructor, | realized the central importance of
learning English naturalistically. In other words, | needed to access authentic English
materials. | watched a large number of English moviessetkat local cinemas. Furthermore,
| subscribed to some bilingual magazines with English and Chinese. These magazines

included readable English articles that focused on various fields, such as English movies and



news. Most of these articles were excergted foreign magazines. | read the English parts
first and then compared my understanding with the translation of Chinese. Reading these
English articles enabled me to expand my vocabulary and acquire knowledge of Western
culture.

Because of my intest in English, | chose English as my major of my Bachelor degree.
| expected that the courses of my major would facilitate my ability to use English, especially
spoken English. However, the instructors of the courses still adopted traditional methods to
impart English knowledge, like my English teachers at secondary schools. These courses and
instructors frustrated me. Therefore, | decided to improve my English proficiency through my
own efforts. The first strategy | conducted was listening to BBC or VQ¥srie the morning
and imitated the pronunciation from the news. Conducting dictation practice of English news
was another method of incorporating information from English news. Moreover, watching
American TV shows made great contributions to my enhanceafeshglish. During my
university, | was intrigued by American TV shows. These TV shows not only entertained me,
but also contributed to my English pronunciation and knowledge of the most updated English
expressions and idioms. In other words, when | watcdn episode of a TV show, | imitated
the English pronunciations from the voice of the actors.

Under the influence of English movies and TV plays, | aspired to study abroad upon
graduating from university. My parents supported and encouraged medio adiroad. To
meet the language requirement of applying to foreign universities, | participated in IELTS
tests. At the first time of participating in the IELTS test, | prepared for the test in the same
way that | studied for previous English tests. | mepeml a great deal of vocabulary,
conducted exercises of past IETLS examinations, and recited writing models for the writing
section of IETLS tests. | acquired satisfactory scores in listening and reading sections but low
scores in speaking and writing seas. To improve my spoken and written English, |
engaged in an online course that enabled me to practice spoken and written English with
native English speakers. In every online spoken English class, a native English speaker
corrected the mistakes of nignglish pronunciation and provided suggestions on how to use
some English expressions and idioms in an appropriate way. My English writings were

evaluated by native English speakers. The ewau=dited my writing and provided me a



score based on the ewation standard of IELTS test. A Chinese teacher explained the editing
for me and trained me how to write English academically and formally. | spared no efforts to
prepare for the IELTS test and finally improved my scores in spoken and written sections.
4.7.2The Researcheés Experiences in Canada

| was enrolled in a Canadian university and arrived in Canada in August, 2012. Before
going to the city where the Canadian university was located, | visited my uncle, the cousin of
my father who lived in Caglary. | stayed with my uncle and his family for one week in
Calgary. After one week, | went to the city where the Canadian university was located. |
began my studies at the Canadian university. The biggest obstacle | was confronted with was
my inadequatelEg |l i sh | i stening and speaking abilit:i
program were instructed in the mode of a seminar. Instructors invited students to discuss
during the class. Students were sometimes divided into different groups to conduct group
discussions. | had difficulties understanding what my colleagues said in the classes. Another
difficulty | had was that | was unable to speak English fluently and appropriately. As a result,
| was reticent to speak in the classes.

A parttime English ourse assisted me in removing the English barrier. Because | did
not meet the language requirement in the spoken section of IELTS test, | was required to
participate in a patime English course at the languaggnterof the Canadian university.
The partcipants of the course were international students who were from various countries.
Conversing with these international students in the class enabled me to adapt to different
English accents. Furthermore, the teaching method employed by the instrucercotitke
was different from English teachers in China. English teachers in China usually play a
dominant role at the class. Students are only passive receptacles of knowledge imparted by
teachers. The knowledge focuses on linguistic details that werestiti@lcpart of English
examinations instead of practical English. In contrast, the instructor of thenparEnglish
course encouraged students to | earn English
adaptation to the Englistpeaking enviroment, the course emphasized the most commonly
used English expressions and idioms. A variety of activities were undertaken at the class. For
i nstance, to bolster students’ confidence i1

to conduct a presentati. The course was engaging and useful for acquiring knowledge of

~



practical English.

With assistance from the pdnne English course, | took initiatives to be involved in
the discussions in the courses of my major. | carefully reviewed the papensdhld be
discussed in class and prepared my opinions in advance. Despite my habit to be reticent
during discussions, | encouraged myself to express my opinions. The instructors welcomed
every participant of the course to ask questions. | overcame megshyo ask questions. In
terms of a presentation task, | recited the transcripts of presentation and practiced giving a
presentation a large number of times. The practice facilitated my performance at the formal
presentation. All the efforts | made bolste my courage in conversing with English speakers
in English.

| aspired to take advantage of the Enghkgloken environment. To achieve the goal, |
searched for opportunities iateractwith English speakers outside classesl watcled
English movis. To begin with, lengaged irvolunteer activities. | visited local websites that
released volunteer information and volunteered for a variety of events and organizations.
Additionally, I helda parttime job at a fast food restaurant. The employeeseofdktaurant
consisted of people from different countries. | conversed with them in Englisbther
method of immersingnyselfin the Englishspoken environment was to watch movies. The
movies released in Canada were without any subtitles. My Englignitigt capability
benefited from watching English movies because | needed to count on English listening to
understand movies without subtitles.

4.8 Summary

In this chapternthe researchdbcusel on $x participants English learning experiences
in China and in Canadalhese six participants were Chinese graduate students who were
between 23 years old and 27 years old. They are participating in different graduate programs,
such as engineering and geology in a Canadian university. These participanisfesent
English learning strategies in two contexi®e memory strategies and the cognitive
strategies were mostly adopted by these participants to learn English in China. After moving
to Canada, these two categories of strategies were replaced pgration strategies and
social strategiesMore details on these changes and the reasons for these claaeges

provided in the next chapter.



CHAPTER FIVE
DISCUSSIONS AND ANALYSIS

In this chapter, the researchlerOahnat ¢z d( ]
classification on language learning strategies. The narratives analyzed in this chapter
consisted of two parts; Participants’ Engl i
The participants in the ESL (English as a second lanjuemgext revealed significant
changes in the choice of English learning strategies. In this chapter, the researcher also
attempted to synthesize those changes and to analyze these in relation to the literature on
language learning strategies.

5.1Participant sé6 English Learning Experienc

In the EFL (English as a foreign language) environment of China, these six participants
used a variety of English learning strategies to learn English. All participants were motivated
to acquire high scoreat English proficiency tests, which enabled them to keep strong
motivation on improving English. However, this strong motivation compelled them to
emphasize vocabulary. This is not an appropriate way of improving practical skills of a
language.

5.1.1 Straegies in Vocabulary

In China, participants employed five key strategies to improve vocabulary. First, they
used repetition, a cognitive strategy that i
(Oxford, 1990, p. 45). The examples of repeatimadude listening to something several times
and imitating a native speaker. For example, Participant E used repetition when he spelled
every word letteby-letter several times to remenmeiit. Participant A and Participant F
listened to recorded wordepeatedly while they strove to memorize those new words.
Participant C memorized words by copying them from vocabulary books and repeatedly
reading them.

A second strategy used was structured reviewing, a memory strategy defined as
“reviewi hglliyw xmaeced intervals” (Oxford, 16
participants’ English teachers had them rev
Participants E and G spent significant time reviewing vocabulary when preparing for their

GRE (Gaduate Record Examination) tests. Over the 15 months, Participant E reviewed the



vocabulary book for the GRE test five times. Participant G also reviewed this vocabulary
book multiple times. He gradually mastered the vocabulary; therefore, he spenmiess ti
reviewing the book as he progressed with his learning. Participant G wrote down words he
had difficulty memorizing on cards and took these cards with him to periodically review the
vocabulary cards whenever he was able.

A third strategy, alsoacagi t i ve strategy, was anal yzi nc
the meaning of a new expression by breaking
this strategy, Participant G learned the meanings of prefixes, suffixes, and roots in order to
learn n&v words.

A fourth strategy, another memory strateg
where | anguage | earners “place a word or ph
story in order to remember Partiipart O xifiakytridd, 1990
memorizing new words by reciting texts but found this to be a daunting task. Participant C
eventually developed a special method of reciting texts: while reciting, she imagined she was
telling a story. Participant B also combd memorizing new words with reciting texts
because it provided the contexts of using these words and expressions.

A fifth strategy, another cognitive strategy, was translating, which is defined as
“converting a target Itivee lagguiamey er canvening ¢he sative n 1 n
|l anguage into the target | anguage” (Oxford,
in English classes during secondary schools was translating competitions, where every
student was given a sheet of papath Chinese definitions of new words on one side and
blank spaces on the other side. Students who filled in the blanks with the correct English
words would get rewards.

5.1.2 Learning English in a Natural Context

Learning English from authentic Engs h mat eri al s contri buted
enhancement in China. Participants “practice
(Oxford, 1990, p . 45) . This cognitive strat
(Oxford, 1990, p.45)Participant A read short stori@&®m Oxford Bookworm SeriesShe

read these worlfamousstoriesat home Sometimesshe brought them to the school and read

themin night classes or before sleepiiarticipantA considered that reading English stories



enabled her tostrengthenwhat shehad learnedin English classesas well as outside
Furthermore, l i stening to and singing Engli:
English naturalistially because it helped her to practice learning ordfgrticipant F

practiced English naturalistically by watching English movies and playing English computer
games. He practiced English by listening and imitating the pronunciation of English
dialogues. English movies with English and Chinese subtitlestédedi his practice. Playing
English computer games played a key role in
Participant E also watched English shows with English and Chinese subtitles. These shows
includedOutlook English Talent Competition, Auti English,andTop Talk

5.1.3Strategies in Preparing for English Tests

Participants depended on numerous strategies to acquire satisfactory scores in a variety

of English proficiency tests. The fedrast one
“using gener al rules and applying them to ni
46) . This strategy is an integral part of ¢

English proficiency tests. English proficiency tests in Chamastly consisted of multipte
choice questions and emphasized evalwuating
knowledge. To improve the ability, Participant F devoted a large amount of time to
undertaking English exercises that required applyingjisimgrammar knowledge.

To meet the language requirements of applications to foreign universities, participants
desired to acquire satisfactory scores at foreign English proficiency tests, such as IELTS
(International English Language Testing SysteMPEFL (Test of English as a Foreign
Language), and GRE. These participants employed-oogfaitive strategies in preparation
for their foreign English proficiency tests. The metaynitive strategy some participants used
in preparing for their testswdsor gani zi ng” . “Organi zing” refel
conditions related to opti mal | earning of
Participant G designed a study plan for his GRE test. He organized his English learning based
on his study pla. For instance, he would calculate in advance how many days it would take
to review a GRE vocabulary book once. Through his efforts, G gained a command of the
GRE vocabulary before he attended the examination. Participant F also organized his

preparatiorfor the IELTS test based on his study plan. For instance, he spent four hours in a



day reviewing vocabulary and another four hours doing exeréisethermore, Participant E
and Participant G employed a compensation strategy to facilitate the readingplcengmon

part of their GRE tests.They guesed the meaning of information based on the logical

relationship betweenhé s ent ences appearing in thmg readi
' inguistic clues” i s p@ekfdrd, X990p.49.e compensatio

Another variant of the metaogni ti ve strategy was “sett
which denoted ®“setting ai ms-tefmogoalslorsshogetreage | e

goal s” (Oxford, 1990, p . 1 3 9rategy. easettan overalp a nt  E
goal for his English learning during university, which was to undertake all English
proficiency tests before the fourth year of university. Following this, he established short
term goals for every English proficiency test. Fostamce, he sought to master the
vocabulary or finish doing reading comprehension exercises of a test by a specific month.
5.1.4 The Social Strategy Used by Participants

The singul ar soci al strategy wused by par
proficient users of the new |l anguage” (Oxf ol
native English speakers or other proficient English users (Oxford, 1990). Participants realized
the importance of practicing English with native English speakensicipant E welcomed
and accompanied volunteers from U.S. to visit his hometown in summers during his high
school . These volunteers provided assistanc:¢
school. He conversed with these volunteers in Engtisbughout the summers. Participant F
and Participant G obtained opportunities for interacting with native English speakers through
their foreign teachers. Participant F’'s fore
and spoke English with studdg s . Participant G benefited
suggestions on his English learning during university. Participant B volunteered to greet
faculty members from a Canadian university and interacted with them about Canadian
universities in English. Pacipant F searched for assistance from proficient English users in
China. When he was confronted with difficulties in spoken and written English, he
participated in on@n-one English tutoring classes. The instructors of the classes aided him

in enhancig his spoken as well as written English.



5.1.5Endeavoring to Search for Practice Opportunities

Participants took initiatives to seek pi

This strategy falls under the category of retgnitive strategi® which is defined as
“seeking out or creating opportunities to pr
(Oxford, 1990, p. 139). For example, Participant F released the sound of American TV plays
when he was doing other things. This providdath an opportunity to be immersed in
English-speaking environment. Participant C enjoyed joining in the activity of English corner.
The English corner was the activity where Chinese students gathered together and spoke
English with others. C seized evergpomrtunity to engage in the English corner because she
could practice her spoken English if she met a peer whose English proficiency was at least at
the same level as hers.
5.1.6The Utilization of Affective Strategies

In China, the scores on Englighr of i ci ency tests played a
opportunities for further education. For instance, the score of the English part at the college
entrance examination was vVvital to participan
The hugestress stemming from the need to obtain satisfactory scores at these tests generated
negative feelings, such as anxiety and frustration. To overcome these negative feelings,
participants employed affective sHhsgomeoegi es.
el se” (Oxford, 1990, p . 144) enabled Partici
with her friend who supported and encouraged her. Participant G used music to keep him
distracted from the negative feelings of English learningidfaeiht A vented her frustration
and anxiety through crying. Participant F dealt with these negative feelings by throwing away
pens.
5.1.7Summary of Chosen Strategies

The participants of this study employed a variety of English learning strategies t
improve their English proficiency in China. These English learning strategies are divided into
six categories of strategies on the basis of
cognitive strategies, metagnitive strategies, affective dkegies, compensation strategies
and social strategies. The most two popular categories of strategies employed by these

participants were cognitive strategies and memory strategies. Moreover, participants valued



the importance of learning English from authe English materials. They sought to improve
English by watching English movies and TV shows, reading English books, listening to
English songs, and playing English computer
naturalistical | .y45) a6 Qartf af rcagnitive 1s&ré@e@ies. FHorthermore,
participants integrated metagnitive strategies into their preparation for English proficiency

tests. For instance, they designed study plans and prepared for these tests on the basis of these
plans. Adlitionally, in China where there was a lack of an Engdishaking environment,

1]

participants stil/l made efforts to seek praeé

in point was to consciously think in English. In addition, participants valeedntportance

of “cooperating wi t h proficient users of

deductively” by means of cognitive strategi
scores in English tests. Moreover, confronted with huge stress aurdcof English
proficiency tests, participants adopted affective strategies to cope with their negative feelings.
5.1.8The Reasons for the Imbalances

An imbalance between linguistic details and communicative skills was a significant

factoramongpat i ci pant s English | earning process
amount of time mastering English linguistic details but little time practicing communicative

skills. They subsequently realized the importance of practicing English commumisiatis.

For example, Participant C engaged in the activity of English corner to practice English
communicative skills with peers. Participant F and Participant G conversed with their foreign
teachers in English. Ho we v eunicativet skilkssvere ggile r t 1 c i
impeded due to the EFL environment in China and the pressure of the English proficiency
tests. Yang and Gai (2010) asserted that Ch
communicative skills could be traced to the EEhArhing environment in China. The EFL
environment i n China contributed tspeakpm@r t i ci
environment. English proficiency tests were
acquisition in English communicag skills (Jin & Yang, 2006; Pan & Block, 2011). Most
English proficiency tests in China focused

details but had ignored their communicative skills. Consequently, to acquire satisfactory

scores at these d#s, participants had to sacrifice their time in practicing English



communicative skills for undertaking exercises related to linguistic details.
5.1.9The Discussion ofStrategiesUsedin Learning Vocabulary

The strategy “r epe4d5 was gopulaf adangy partidipantsiwbh® O , [
memorized English vocabulary. Scovel (1983) and Yu (1984) noted that Chinese students had
a tendency for memorization and repetition in their English learning. Rao (2006) discovered
that half of the participantsines ear ch depended on “writing a
it”™ and “reading and writing a word simultar
employ various methods to learn English instead of overly using traditional methods (Rao,
2006). Thepari ci pants in this research also empl oy
command of English vocabul ary. These partici
met hod to | earn English could be ttrséhoosd t o
in China. Before attending universities, the English teachers at schools always told these
participants that the most efficient way to master English vocabulary was to repeat reading or
writing those words, which was one of the major tasks iglisim classes and for aftetass
assignments. Consequently, repetition was deemed as an optimal way of learning English
vocabulary by these participants.

However, the strategies employed by these participants to master English vocabulary
were not imited to repetition. They valued the importance of the meanings of words and the
contexts of using the words. Participant G learned new English words through discovering
the roots, the prefixes, and the suffixes of words. Participant B, Participant Bagdiuipant
E integrated learning English vocabulary by incorporating new information from texts or
English stories.
5.1.10The Stress from English Proficiency Tests

Most participants experienced huge stress while learning English in China because
acquiring high proficiency of English in China facilitatédese prticipants$ inroads into
further education.n China, English proficiency tests wegeared towards preparing students
for entrance testrom elementary schoabnwards A case in poinis the college entrance
examination. The higher scores of English proficiency tpatsicipants could obtain, the
more likely they would badmittedinto prestigious universities.

Due to the pressure of English proficiency tests, some participants duffera



negative feelings, such as anxiety and frustration. These participants adopted affective
strategies to deal with these negative feelings. Unlike the participgRtas 0 s (2006 ) s
who encouraged themselves to overcome the difficulties from tastparticipants of this

research listened to soothing music, sharing feelings with friends, and venting frustration
through crying or throwing pens. These participants did not undertake any initiatives to
prevent the negative feelings by encouragingnbedves. Instead, they had to deal with these
negative feelings when they felt anxious and frustrated.

The participants who studied English because of interest in Western culture were more
likely to enjoy English learning despite the streRarticipat A was intrigued by English
because she was interested in Western classic music and oil paintings. Participant B was
curious about the differences between Chinese and English when she imitated English
pronunciations from English movies. Participans knterest in learning English could be
attributed to his interest in English computer ganié®e researchevas motivated to learn
English becauseahe researchewas intrigued by English movies and TV playghese
participants and the researcher enjoyed micqgu increasing knowledge of English and
Western culturealthoughthey felt frustrated or stressed due to insufficient performance at
English tests.

5.2 Participants6é English Learning EXx|

After moving to Canada, these participatgarned English in an Englisspeaking
environment. They encountered various difficulties improving English in Canada.
5.2.1ParticipantsoDifficulties in the Adjustment to the Language Environment

These participants were confronted with difficulties blending into the English
speaking environment. The first difficulty was due to their insufficient English listening
ability. Theseparticipants could not understand what instructors and colleagues said in
majority of classes or seminars. The speakiace of these English speakers was too fast and
they used a large number of terms. Participant G could not understand some part of what
professors said at seminars because of his limited knowledge of terms and background on
gi ven topi cs. terBlass ihteractions avitht otheB Erglishasippeakers were also
affected byherinsufficient English listening ability. The English tHdrticipant B learned in

China was formal and outdated. If English speakers used informal and updated idioms or



expressioa during interactions witlner, she had difficulties in understanding what these
English speakers said.

Furthermore, it was difficult for participants to converse with English speakers fluently
andclearly The concerns for making mistakes in speakdmglish hinderedParticipant A
andPartici pant G's interactions with others.
express our opinions accurately and fluently due to a lack of the knowledge of appropriate
English terms and expressions.

Moreover the differences between Chinese culture and Canadian culture impeded
Participant G andPar t i ci pant C’'s i nteractions wi t h
supervisor enjoyed telling jokes in classes and during interactions with students. Every time
whenthe supervisor told joke$articipant G was unable to understand why the joke was
funny. The same situation occurred during his interactions with his colleagues. He considered
the difficulty may be traced to the differences in cultures. Participant Gahadblem of
having deep communications with Canadians. She considered the root cause of the problem
was the differences in living and cultural backgrounds between China and Canada.

Also, some participants encountered bart@racademic readings. Teée academic
readings included a large number of terms. Inadequate knowledge of these terms hampered
ParticipantBandPar t i ci pant C’'s understandings of aca
may take them several days to finish reading an articlgicipant E was confronted by
difficulties in completing academic readings witkatimited time, such as participating in a
test. Wherhewastakinga testhehad no time to discover the meaning of every wurdid
not know.
5.2.2Strategies in Removing.anguage Barrier

Participants adopted various strategies to overcome these difficulties. The first
strategies group was compensation strategies. Li (2005) noted that compensation strategies
provided Chinese international student assistance in overgomadblocks to interacting.

For example,d understand what others said in EnglB&rticipant E attempted to guess the
meanings when listening. When he conversed with other English speakers in English, he
guessed the meanings based on the Englishsatbat he had known during conversations.

This strategy is often described as *“using

~



strategy employed biyarticipant E was to guess the meanings based on the contexts of topics
and ot her s’ mgpesithe takked .about pesearah xnahis field with others, the
familiarity with the context of the topic facilitated his understanding of the conversation. This

“

strategy is known as using other clues” tha
that are not languaggased in order to guess the meaning of what is heard or read in the
target language, in the absence of complete knowledge of vocabulary, grammar, or other
target | anguage el ements” (Oxford, 1990, p.

Additionally, some partii pant s asked ot her s for hel
Participant E,Participant G asked our colleagues to explain the information they did not
under stand during conversations. Mor eover,
physical mo t1199@ p.”"50) (o Axli¢ate whklai they attempted to express. When
conversations were constrained by a lack of vocabulary, Participant A drew pictures of the
things that she tried to convey in English. Participant B used gestures to indicate the
laboratoryappaat uses. Participant E empl oyed anot he
synonym” to reduce the barrier during conve.l
the meaning across by describing the concept (circumlocution) or using a wondetrat

the same thing (synonym)’ (Oxford, 1990, p
colleagues in the lab were initially strained by his limited English vocabulary of laboratory
apparatuses. He described the appearance of a laboratory appdratdisl ihot know how to

name the apparatus in English. Then his colleagues told him the accurate word of the
appar atsin€nglish.a me

Social strategies were also popular with these participants. The first social strategy

employed by these partigpnt s was “asking for clarificatio
as “asking the speaker to repeat, paraphr ase
a specific utterance is correct?” (Oxford, 1

Paticipant B would ask them to explain words or expressions for her if she did not
understand some words or expressions used by them. Her colleagues provided an explanation
by using simple words. The second srmatiana l str
or wr i t i n gEbenefiRed from using thiastrategy to improve academic writiing.

supervisor provided him with assistance in improving his written English. The supervisor



revised and polisheBarticipantE” s a s s i g n mérthis svay, lee lgatnédahow tg .
write English assignments in a formal manner.
The third strategy “cooperating with peeil
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English proficiency through wor king with o
skills” (Oxford, 1990, p . 147) . Rime dpaokeni Epglish t F a
class during the first term. They improved spoken English when they discussed with
classmates who were from different countries and with various accents. Another English
course organized by a | ocal church made contr
of spoken English. They discussed Bible stories with other international students, which
all owed them to practice spoken E n wgithi s h . H
proficient users of the new | anguage” merits
include nativespeakingCanadians or other proficient English speakers. Participant C enjoyed
interacting with her roommates who were Canadians and frdrar dinglishspeaking
countries. She learned a large number of useful and relevant English words during her
interactions with her roommates. The researat@rducteda language exchange with a
Canadian. The researchettaught the Canadian Chinese meanwhile dnsweredthe
r e s e a rquehtiens insEnglishThese experiences of mingling with English speakers
contributedtd h e r e sbEmglish prbfieiencys

In addition, some participantseet o “devel op cul tur al under
Engishearners “try to empathize with another |
(Oxford, 1990, p. 147). Participant A invited her colleagues to have a supper at her home.
During the supper, she chatted with them about American TV plays and her funhsdqula
several hours. She felt she had more knowledge of Canadian culture after this supper.
Participant B enjoyed spending time at Canadian style restaurants and pubs with her
colleagues in lab. B made good friends with these colleagues and gainedi@¢cCasadian
culture during her interactions with them.

Metacogni ti ve strategies were also vital t
Canada. Participant B depended on the strate
(Oxford, 1990, p. 19) to improve academic reading efficiency. This strategy was known as

“deciding the purpose of a particular task?”



number of articlesParticipant B read the abstract of an article before reading the main body
of the article. She found the information she needed from the abstract and read the article
with the purpose of seeking the corresponding parts with the information. Furthermore, the
researcher adopted the strategiyedpianhphgnhrt
the | anguage el ements and functions necessart
(Oxford, 1990, p. 139). To facilitate the participation in group discussiort$asses, the
researcher read the articles that would be dseth and prepared a speech related to the
articles in advance.

Confronted with difficulties due to inadequate English proficiency, affective strategies

proved hel pful to some participants ability
A ‘ame positive statements” to “feel more cor
1990, p. 143). It was challengeable féarticipant A to finish academic readings at major
tests within required time. She felt frustrated when she was unable ta.détttias time, she
encouraged herself and became confident that she was capable of finishing the academic
readings in her next test through persistent practice. Riicipant A andParticipant G
gradually overcame the shyness and anxiety of makinggmh a k e s . They “pushe
take risks in a language learning situation, even though there is a chance of making a mistake
or |l ooking foolish” (Oxford, 1990, p . 144)
opinions during group discussions regjass of making mistakes. Participant G was braver to
converse with proficient English speakers although he may have sometimes used
inappropriate English.
5.2.3Summary of Chosen Strategies

Al participants’ sspkaking enwimnment intCanada was En g |
constrained by their adequateEnglish listening and speaking abilities. To remove this
barrier, participants mainly used compensation strategies, social strategies, and meta
cognitive strategies. Compensation strategies were vitgbatticipants when they had
difficulties in being understood or understanding what others said. Additionally, social
strategies enabled participants to improve English by collaboration with others in Canada. In
addition, some participants benefited fromngsimetacognitive strategies. The strategy of

“i1 dentifying the purpose of a | anguage task”’



academic readings. Another metaogni ti ve strategy of “pl ann
contributed to my participain in group discussions at classes. Alditective strategies
enabled some participants to feel confident by encouraging themselves and have more
courage to practice English in spite of making mistakes.
5.2.4 APossible Reason for Participant@in adequéae English Proficiency

Several researchers, such as Lee (1997), Lewthwaite (1996), and Senyshyn et al., (2000)
have stated that internati on a-bpeakihgwaustnesis’® Eng
impeded by their inadequate listening, spegkireading, note taking abilities, as well as
limited vocabulary. The same scenario holds true for this research. The participants in this
research encountered challenges of adjusting to the Exsglestking environment in Canada
because they were not pi@ént in listening, speaking, reading English and had not acquired
sufficient vocabulary. However, in this research, some of these problems could be traced to
these participants’ Engl i sh | e-aentaredrsystereir per i e
China compelled participants to focus on the accuracy of the English they used. As a result,
after these participants moved to Canada, they did not have the courage to converse with
others in English as it required skills other than accuracy. In additiorErigksh these
participants learned in China was formal and outdated. But the English used by Canadians
was informal ancturrent Consequently, when these participants interacted with Canadians,
they had difficulties in understanding what others said. Duasufficient knowledge of the
informal and updated vocabulary, these participants were unable to express their opinions
accurately and appropriately.
5.2.5Having Exposure to the Englishspeaking Environment

All participants agreed on the import&nof making individual efforts to be exposed to
the Englishspeaking environment while staying in Canada. Without individual efforts,
simply staying in an Englisepeaking environment would not facilitate the improvement of
English proficiency (Coleman987).In this researchhte more exposure the participants had
to the language environment, the more beneficial it was to their English improvement.

The use of soci al strategies played a key
the Englsh-speaking environment. Participants asked for assistance from proficient English

speakersinteractedwith them, and attempted to assimilate into Canadian culture. But these



participants found it difficult to have deep conversations with Canadianshén words,
these participants hardly resonated with Canadians emotionally. They considered how the
problem could be traced to the cultural differences between Chinese culture and Canadian
culture. The cultural differences had manifested mainly in termsabfes, which was
reflected in the difficulty faced by Chinese students in having unhindered communication
with Canadians. For instance, some participéound it difficult to find common topics with
their Canadian friends during conversations. Even wdmmon topics, participants still
discovered the huge difference in culture was a hindrance to their interactions with Canadians.
For these participants, the differences in culture led them to seek emotional support
from Chinese friends. They felt me comfortable when they stayed within the Chinese
community. But they did not think this would have detrimental influence on their English
improvement in Canada because they were capable of balancing their time between Chinese
friends and mingling with Gaadians.
5.2.6 The Differences between Strategies Used in China and Strategies Used in Canada
These participants changed their English learning strategies after moving to Canada.

Table 5.2 demonstrates the strategies used by participants in ChiGarsadh.

Table5.2: Parti ci pants6 choice of English | earnin
Memory Cognitive Compensation | Meta-cognitive | Affactive Soctal
Strategies Strategies Strategies Strategies Strategies Strategies
Placmg new Repeatmg, Usmg lmguistic | Organizmg, Usmg music, | Cooperatmg
In Chma | words mto 2 practicing clues Settmg goals Discussing with peers,
(EFL) | context, naturalistically, and objectives, | your feslmgs | Cooperatmg
Structured Reasonmg Plannimg fora | with someone | with proficient
reviewmg deductively, language task, | else users of the new
Analyzimg Seeking language
expressions, practice
Translating, opportunities
Tzkmng notes,
Placing new Practicmg Usmg Imguistic | Identifymg the | Takmg nisks | Askmg for
In Canada | words mto 2 naturalistically | clues, Using putpose of 2 wisely, clarification or
(ESL) context other clues, language task. Makimg verification,
Usimg mime or | Plannimg fora | positive Askmg for
gesture, Using 2 | language task, | statements corraction m
circumlocution | Secking conversations of
of synonym, practice writing,
Asked others opportunities Cooperating
for help with peers,
Cooperating
with proficient
users of the new
language,
Developmg
cultural
understanding




As shown in this table, the first change was reducing the usage of memory strategies
and cognitive strategies. Instead, compensation strategieo@atisdrategies played central
role in participants’ English i mprovement
to guess the meanings of conversations or writings, as well as overcoming roadblocks to their
interactions with proficient English spkers. These interactions were also facilitated by using
social strategies. This shift in strategies was closely related to the decreasing number of
English proficiency tests that participants undertook. English proficiency tests in China
forced participats to focus on linguistic details.avhorystrategiesvere defined as strategies
f o storirfg and retrieving informatién a ogditiveestrategieswere known as strategiésr
“understanding and producing the langiagéqngNam & Leavell 2006, p. 40). Tus,
these two categories of strategies facildi
However, in Canada, participants were not required to take any English proficiency tests. In
contrast, these participants were encouraged to practice Engbsigliheveryday application
because they needed to overcome the roadblocks to education and living and Canada.

The second change was their increasing willingness to make mistakes and take risks in
English learning. Most participants were worried abmaking mistakes in spoken English
during the first few months of staying in Canada. Conversing with others in English was a
daunting and intimidating task for them because they felt embarrassed and frustrated when
they made mistakes, which led to miscomination. These participants had high
expectations for accuracy, particularly in spoken English. The reason for the high expectation
was their strong motivation to acquire satisfactory scores at English proficiency tests in China.
They stoveto make as fewnistakes as possible during these tests so that they were able to
acquire satisfactory scores. The high requirement for accuracy had put them under enormous
pressure. Another reason was a lack of opportunities to practice spoken English in China.
Inadequée practice hindered their courage to take risks in spoken English. However, after
these participants moved to Canada, they gradually discovered that making mistakes was
acceptable during interactions as long as others could understand what was saiithAnd w
more practice, these participants felt increasingly confident when speaking English.

Therefore, they were willing to take risks when conversed with others in English and felt less



stressed about the accuracy of their English.
5.2.7ParticipantséProgress in English Proficiency

The participants made great progress in listening, speaking, and reading English. All
participants improved their English listening ability. Participant A has made considerable
adjustments to the speaking speed of Canadiangas easier for her to understand what
professors and colleagues said during group discussions. Participant B acquired feedback
from her colleagues that she was more engaged in their interactions because she obtained
more knowledge of informal and evegy use of English. Collaborating with other
international students in labs enabled Participant E and Participant C to adapt to different
accents of Engl i sh. Participant F and Parti
benefited from the padipation of a partime English course. Furthermore, all participants
improved their spoken English. These participants were capable of speaking English fluently.
With the increasing knowledge of vocabulary, they spoke English accurately and
appropriately. Their accents were gradually eliminated. Additionally, Participant B and
Participant C developed their efficiency of reading professional articles. These two

participants command of ter ms, their incre
the artcles, and their efforts in practice made contributions to their improvement in reading
professional articles. dstly, Participant F made rapid improvements to hisocial
communication byengaging in activities organized by some local organizations. Heamwas
engineering student whdre was in ChinaHe was not good at socializing with others until
heengaged in these activities.
5.2.8ParticipantséMotivations to Improve English Proficiency in Canada

All participants attributed their improvement indtish proficiency to the changes in
English learning strategies. Compensation strategies assisted them in understanding what
others said and in overcoming limitations during interactions. Social strategies facilitated
their incorporation of appropriate Higlp and enabled them to practice English with
proficient English users. These participant®wrto improve their English proficiency in
Canada by changing English learning strategies for various reasons. Gao (2003) stated that

facilitating studyingwags key contri butor to Chinese stud:¢

|l earning strategies in foreign countries. P



inspired by her desire to study in Canada. She was the only doctoral student among
participans. She dealt with a large quantity of experimental data, participated in a multitude

of research seminars, and read a large number of professional articles. To improve the
performance in her research area, Participantd@vesto remove language barrierstudying.

Financially supported by the Chinese government, she would dedicate herself in her research
area in China upon graduation. To acquire updated information in the research area in the
world, she would need to read English articles and participatgernational conferences.
Excell ent English proficiency would be vita
information.

In addition, the motivation to be a permanent resident of Canada contributed to
Participant E’ s earting stategies. This pdtticigaht i hadhplarned to
immigrate to foreign countries, such as Canada during his university period. He understood
that English proficiency was a key factor in his successful application for a permanent
resident status in Canadaxcellent English proficiency not only enabled him to acquire high
score in the language part of the application, but also assisted him in finding a promising job
in Canada. Also, Participant A and Participant F were motivated to make their objectives
more enjoyable through the improvement of English proficiency. Participant A was intrigued
by Western oil paintings and classic music since she was in China. After moving to Canada,
she was attracted to books about medicine. Participant F was intereEtagliglh computer
games. The development of English proficiency enabled these two participants to understand
their interests in a more articulate manner.

Lastly, all participants showed strong motivations to gain the most benefits from the
Englishspe&ing environment in Canada. These participants cherished the opportunities to
study and live in Canada because not every Chinese student was qualified to study in a
Canadian university. And most of their families invested large sums of money in their
educaion and living in Canada. Not only their families, but the students themselves expected
that the Engliskspeaking environment would contribute to their English proficiency.
Therefore, these participants yearned for excellent English proficiency sinckaeyeen
immersed in the EnglisBpeaking environment.

5.2.9 Transmission from a Teachecentered to a Learnercentered Mode



These participant s’ Engl i sh | earning e X
characteristic of teacheentered English classé China. In English classes, teachers played
a dominant role and students did everything basedhent e ac her s’ I nstruc:
characteristic was more obvious during part
universities. The common proceduof English classes at secondary schools consisted of
several steps. English teachers typically guided students to read and review vocabulary. Then
the teachers analyzed texts for students, which was followed by having students undertaken
exercises relateto linguistic details.

English teachers barely involved students in learning activities in the classes. And the
opportunities for engaging in these activities were further reduced during high schools due to
the pressure of the college entrance exaton. Participants considered English classes
offered at their schools to be monotonous aenhotivating. However, before attending
uni versities, the idea of not following Engl
In universities, because géhnumbers of English classes were drastically reduced, these
participants were finally able to manage their time in learning English. Participant E,
Participant F, and Participant G excelled in employing roetmitive strategies to manage
time in learningEnglish. These three participants designed study plans and learned English
based on their plans, as well as by setting sieomt or longterm goals. And all participants
chose the English learning strategies that maximized the results of learning batbedr o
personal needs.

An interesting finding of this study is that the participants involved in the research did
not feel lost or frustrated due to a lack of instructions from teachers or parents after moving to
Canada. Gao (2006) stated that Chenstidents depended on their teachers and parents to
tell them how to learn English in China. The research of Amuzie and Winke (2009)
discovered that without assistance from teachers, international students would feel lost at the
beginning but would decreengly rely on teachers to improve English after moving to
English-speaking countries.

However, the participants in this research did not feel lost or frustrated when no
English teachers instructed them on how to improve English in Canada. Thespaati

had realized the importance of managing English learning through their own efforts during



their study in Chinese universitieshdse experiences enabled them to be adapted to the
English learning environment without assistance from teachers antpaneCanadan other
words, these participants’ Engl-derdened naato ni ng
learnercentered mode gradually since their university period. They finally completed the
transmission after moving to Canada, which mebaasthey are capable of constructing the
knowledge of English in their own ways.eEpite the language barrier, thgsaticipants
understood that the optimal way of improving English proficiency in Canada waserd

into the Englishspeakingenvironmem and socialize with proficient English users. Therefore,
negative feelings, such as the senséeahglost or frustrated did not have detrimental
influence on these participaniBhey enjoyed learning English in Canaalao because they
were not requirg to participate in any English proficiency tesf¥ithout the pressure of
those tests, these participants found it enjoyable to learn English in Canada.
5.2.10Participants6Opinions on the Efficiency of English Teaching in China

All participants caceded that English teaching in China made contributions to the
improvement of English vocabulary, grammar, reading comprehension, and listening ability.
For example, participants were capable of reading English articles and watching English
movies with ths foundation. However, Participant C and Participant F considered the
traditional methods of teaching English too monotonous dadotivating. These two
participants felt stressed and unmotivated to learn English due to the tedious methods of
teaching Enlish. Additionally, all participants were disappointed about their inadequate
spoken English ability when they learned English in China. The English teaching did not
assist them in enhancing their spoken English ability. This revealed that English olasses
China placed undue emphasis on linguistic details instead of practical skills.

Some participants had the experience of engaging in formal English classes in Canada.
Participant F and Participant G attended a-pan¢ spoken English course in thest term.
Participant E engaged in a written course. Compared with the English courses in China, the
English courses these participants attended in Canada had more diversity in the method of
instruction and had more practical contents in teaching. Theuatsrs of these courses

usually divided students into groups. Students learned English through collaboration with

ot her group me mber s. Thi s met hod facilitat:e
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accents and provided them with opportunities oferatting with others in English.
Furthermore, these instructors designed various activities to strengthen what the students had
learredand adjusted time in assigning tasks based on the interactions between instructors and
students, which motivated student t o | earn Engli sh and met S
feedback. Also, e courses emphasized teaching students the most common used English
expressions, the skills of giving presentations, or the differences between formal writing and
informal writing. Wha these participants learned from these courses contributed to their
improvement of spoken English and written English.
5.2.11The Relationships among Three Factors

An important finding of this researds that with theagencyrole of the different
English learning strategsethe Englishspeakingcontext was a key contributor to improving
thes e p a r tEngtish praiciencyThe research conducted Bybillos, Chieffo, and Fan
(2008) proved that international students being immersed in a taaggudge sgaking
environment were more inclined to employ social strategies than when they were in home
countries.Storch and Hill (2008 claimed thatinternationalstudents English proficiency
benefited from being immersed in an Englsgeaking environment. In this research, the
shift of Englishlearning context led to the changes of English learning strategmesthen
the improvement of English proficiency occurr&iyure 2 presents the relationships among
ESL context, changes of English learningattgies and the development of English
proficiency.
Figure 2: The relationships among three factors
ESL context___, changes of English learning strategies, development of English
proficiency

As displayed in figure 2, the Engligpeaking enviroment provided the changes in
English | earning strategies, which | ed to th
The Englishspeaking environment provided a large number of opportunities for the
participants of this research to practice Enghslturalistically,to ask for assistance, and
interact with proficient English usersit was easy for these participants to watch English
moviesand TV shows and read English bookshe supervisors, colleagues, and volunteers

from some local organizains assisted these participants when they encountered difficulties



in English learningThrough mingling with Canadians and other international students, these
participants learned how to use English accurately and appropriately.

Furthermore, these piipants strove t@dapt tothe Englishspeaking environment.
Ample opportunities opracticingEnglish and the strong motivation of improving English
proficiency led these participants to employ different English learning strategies from what
they usedin their home countryThey endeavored to practice English through interacting
with proficient English userslf these participants were confronted with any difficulties
during interactions, they would employ compensation strategies to guess the meadings a
overcome limitations. Some of them were shy because they were too worried about making
mistakes to converse with others in English. But they gradually eliminated the shyness and
took initiatives to converse with others. These changes of English leastiaggies
facilitated their incorporation ofppropriateEnglish, brought them more opportunities of
mingling with proficient English users, amdlsteredtheir confidence of using EnglisA.nd
then these participant&nglish proficiencygraduallyimproved.
5.2.12 Support between Canadian and Chinese Contexts

The progress these participants made in English in the Canadian context is closely
related to the Chinese conteXhe English learned by these participants in China provided
foundation for tleir improvement of English proficiency in the Canadian context. In China,
participants stve to impart knowledge of English linguistic details, such as English
grammar. After moving to Canada, with the solid foundation of English linguistic details,
partici pants’ transition from Chinese context
could focus on increasing English vocabulary and developing English communication skills,
which contributed to their English proficiency. The progress made by thesdpaentscin
English enabled them to reflect on the English they learned in China. They realized the
English they learned in the Chinese context was formal and outdated. These characters
constrained them from understanding others and using English accunately Canadian
context. The challenges encountered by these participants indicated how English education in
the Chinese context could be significantly improved.

When participants learned English in China, all of them experienced stress of taking

formal English tests. The goal of English teaching in China was to enable students to acquire



high scores in examinations. The stress of acquiring high scores, to some extent, encouraged
participants to learn English harder. With the stress, some particgaerisconsidered their
English proficiency reached the highest level during the period of preparing for college
entrance examinations when they were in China. However, in Canada, the stress mostly came
from academic performance and daily interactions. Ty difficulties in understanding

what other said and expressing their opinions accurately in English. Although these
participants did not take part in any English proficiency tests in Canada, they still felt

stressful due to their insufficient Englishoficiency. But the stress these participants

experienced in China was greater than the stress in Canada. Therefore, the greater stress

assisted these participants in getting accustomed to the stress in such andpeghksg
context. It was easier foréim to deal with the stress in Canada since they had experienced
greater stress in China.
5.3 Summary

The participants of this research employed six categories of strategies to improve
English in China with cognitive strategies and memory strategagngl the most pivotal
role in these participants’
strategies revealed these participants’ I
details and communicative skills. Though they hadized the importance of developing
communicative skills, they lacked the opportunities for practicing communicative skills in the
EFL context of China. And they spend little time in the practice because they had to invest a
large amount of time in prepagnfor a variety of English proficiency tests. Despite the
imbalances, these participants attempted to combine mastering English vocabulary with
understanding the structures and the using contexts of the vocabulary.

After moving to Canada, all parti@pts were confronted with problems in adjugto
the Englishspeaking environment due to their insufficient English proficiency. They could
not understand what others said and could not speak English appropriately. The high
requirement for accuracy reged in their being less willing to speak English. The inadequate
knowledge of informal and updated English hindered their proper usage of English. It was
difficult for some participants to engage in academic readings. The cultural differences

restricted sme participants to understandisgmeCanadiarstyle jokes. To overcome these

English I earni
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limitations, these participants employed compensation strategies, social strategies, affective
strategies, and metagnitive strategies. Social strategies contributed to tlkpwsire to the
language environment. The exposure made these participants realize the vast gap of culture
between them and their Canadian friends. The gap of culture generated their difficulties in
finding emotional resonation with their Canadian friendensequently, these participants

were inclined to stay and communicate within the Chinese community. However, they were
confident that they were able to find the balance between staying and communicating within
Chinese community and being immersed in tmglih-speaking environment. They have
made great progress in being adapted to the language environment by far, although most
participants felt they still needed to improve their English proficiency.

Being immersed in the language environment ence@drafjese participants to make
changes to their English learning strategies. The usage of cognitive strategies and memory
strategies werecomplementedby compensation strategies and social strategies. These
participants were aspired to take risks duringrattions with others. These changes made
contributions to their improvement of English proficiency. These participants desired to
improve their English proficiency in Canada for different reasons, but their common reason
was to improve their English profency. Furthermore, an interesting finding of this research
is that these participants did not feel lost when no teachers or parents assisted them in
learning English. This may be attributed to their increasing ability to managing their English
learning diring their time in universities in China.

Some participants’ e Aimpeebngligh rtlasees in €dnada ted e n d i
them to think about the efficiency of English classes in China. ThdipertEnglish classes
in Canada focused on teachistydents practical skills while the English classes in China
emphasized developing student s’ ability of
recognized the contributions made by the English classes in China, however, they also
pointed out the mmtonous andlemotivating character of these English classes due to the
domi nant role of teachers. These participan
schools was characterized by being teacleatered. English teachers dominated the English
classes and barely designed activities for students. The emancipation from the-teacher

centered classes during universities encouraged these participants to manage their English



learning. They started transmitting from teaebentered mode to learneentere mode
during this period and completed the transmission after moving to Canada.

The findings of this research indicated the Canadian context and the Chinese context
support each other. Some findings of this research support the literature revibastbhaen
discussed in the chapter two. English teachers played a dominate role in English classes and
these participants found the English classes were tedious. Despite the tedious character of
those English classes, to acquire high scores at Englisitcipnaly tests, these participants
strove to increase vocabulary by repetition and memorization. With the strong motivation to
learn English, they suffered from huge stress due to English tests. After moving to Canada,
these participants depended on comptos strategies and social strategies to improve
English proficiency. The conceptual framework was created to demonstrate these
participants’ changes of English | earning
that may lead to these changes.

Figure 3: Conceptual framework
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The researcher designed t his conceptual
classification of LLS, my personal experience, and observation on my Chinese graduate
student peers. Oxford (1990) divided LLS into six groudemory Strategies, Cognitive
Strategies, Compensation Strategies, Affective Strategies, Social Strategies, and Meta
cognitive strategies. The two settings in this conceptual framework were EFL settings and

ESL settings. EFL settings are contexts where &glnt s | earn Engl i sh w
communicative functions within the communi:t
defined as contexts where students |l earn E
functions within t hep 6olmermsdfthefourfdcOrs that maly, 19 ¢
lead to the changes of English learning strategies, the interest in English culture and gaining
the most benefits from the Englispeaking environment are summarized according to my
personal experience. The ethtow factors, needs of surviving and studying and motivation
for immigration are based on my observation on my peers.

This conceptual framework displays that memory strategies and cognitive strategies
provided participants with more assistanceegwrhing English than other groups of strategies
in the EFL context. After moving to the ESL context, these participants preferred social
strategies and compensation strategies rather than other groups of strategies. These
participants made these changesinprove English proficiency. Some participants were
interested in English culture since they were in China. The improvement of English
proficiency enabled them to access th&sence ofEnglish culture. Furthermore, some
participants planned to be permansssidents of Canada upon graduation. Excellent English
proficiency played a key role in their application of permanent residents and finding
promising jobs in Canadadditionally, all participants encountered challenges in their
studying and living in @nada due to their insufficient English proficiency. To have better
academic performance and assimilate into Canadian life, these participavgtcsenhance
their English proficiency. Lastly, all participants were international students who dedicated a
large amount of money and time to studying in Canada. Since they had been in such an
Englishspeaking environment, they desired to be exposed to the language environment as
much as possible to improve English proficiency.

In this researchthe reseaiter discoveredsome inspiring findings that differed from



the literature works in chapter two. These participants employed a variety of learning
strategies to master English vocabulary rather than only repetition and memorization.
Strategies that enableletm to know the contexts of using vocabulary were included in their
English vocabulary learning. Moreover, participants were more willing to take risks when
they conversed with others in English. Making mistakes were acceptable as long as the
communicatios went well. In addition, these participants changed their English learning
strategies in Canada because they desired to be adapted to the-§pegishg environment.

These changes they made played a role as an agency between the language environment and
the improvement of their English proficiency. Without making changes in English learning,
simply staying in the EnglisBpeaking environment would not lead to the improvement of
English proficiency. Lastly, two strategies employed by these participantsoarincluded

into Oxford’s (1990) <classification of LLS.
was used when participants felt huge stress. Some of them cried or threw away pens to feel
released from the stress. Venting emotions should belongffective category under
Oxford’ s (1990) classification. The second
under memory category. Some participants repeated spelling an English word letter by letter

to memorize this word without knowing the adtusing context of it.



CHAPTER SIX
IMPLICATIONS AND CONCLUSIONS

In this chapter, the researcher provided implications and summed up the findings of
this research. The contributions of this research and the suggestions on future wesezarch
also included in this chapter.

6.1 Implications

Inthis section, the researcher focused o
narratives and the findings of this research. It discussed implications for prospective Chinese
students, Engliseducators in China, and the policy makers in Canadian universities.
6.1.1 Implications for Prospective Chinese Students

The prospective Chinese students who plan to study in Canada ar@dwsé#d to
practice English with authentic English materidtss convenient to find these materials in
China currently. Prospective Chinese students can improve their English proficiency through
watching English TV plays, listening to English songs, and reading English newspapers
despite the EFL context of Chinaearning with these authentic English materials will enable
the prospective Chinese students to know the proper usage of English in specific contexts. In
addition, increasing the vocabulary of academic terminology is vital to these Chinese students,
which will facilitate their academic studying after moving to Canada. Moreover, overcoming
the fear and the shyness of conversing and socializing with proficient English users in Canada
will make great contributions t.o the Chinese

To assess Chinese students i mprovement o
most useful assessment method is how well these participants can perform in the English
speaking context. These performances could includeassfssment by paipants and the

feedback from their friends and professors. After staying in Canada for at least six months, all
participants felt more confident in their English proficiency. They were able to understand
others better, as well as using English more gppately. Their friends, other English
speakers, also provided positive feedback of their English proficiency. For example, these

participants could understand what others said even if several English idioms occurred in

conversations. And these participgrit accents were significantly



participants’ communications with their pro
written skills in academic assignments.
6.1.2 Implications for English Educators in China
An increasing nmber of Chinese students will be intrigued by English if English

educators involve more activities and integrate multimedia into English classes. For example,
students are divided into groups to study or watch videos related to the content of class.
Additionally, these English educators should pay more attention to the importance of
practical English skills, such as spoken English, instead of only focusing on teaching students
for acquiring high scores on tests. The undue emphasis on the techniques raigatig
scores has rendered these partici pspeaking’ di f f
environment because of their inadequate English proficiency. The teaching of practical
English skills wild.l f aci | i astimenes toptheolanguaget i v e
environment if they study and live in an Engligeaking country.
6.1.3 Implications for Policy Makers in Canadian Universities

Canadi an uni versities ar e expected t o b
adaptation to theahguage environment in Canada. Chinese students who are enrolled in
Canadian universities must meet the language requirements. However, although meeting the
language requirements, the participants in this research still encountered difficulties in being
adusted to the Engliskpeaking environment in the first few months of arriving in Canada.
And they did not receive enough assistance from the university in their English improvement.
To better assist Chinese students, providing English workshops d@rmparEnglish classes
wi || absolutely facilitate prospective Chi
environment. Furthermore, these participants found it difficult to assimilate into Canadian
community due to the cultural differences. If Canadian usities search for Canadian
volunteers who are willing to assist prospective Chinese students in assimilating into
Canadian culture, these students will benefit from such a voldoésed initiative.

6.2 Conclusions

In this thesisthe researchempgoyed qualitative narrative inquiry method to probe s

Chinese graduate studenEnglish learning experiences in China and in Canada. The data

were collected through individual serstructured interviews and a focus group interview.



The researchatiscowered that these participants had a preference for using the compensation
strategies and the socistrategiesn Canada compared with the mematyategiesand the
cognitive strategies in China. These participants gradually overcanre sthgess and
eliminated thampediments to learning English witttcuracyThey were more likely to take

risks during interactions with others in Englidioreover, these changes played tbke as
agencybetween the Englishpeaking context and participaritdmprovement ofEnglish
proficiency.Participants desire toadapt tothe languageenvironment inspired them to make
changedo their English learning strategieShe different strategies these participants used
assisted them in developing English proficiency.

These findings providedimportant implications for prospective Chinese students,
English educators in China and policy makers in Canadian universities. Data collected from
participants suggest that prospective Chinese studeatdvised to practice English thi
authentic English materials in the EFL environment in China. They are also encouraged to
interact with proficient English users in Canada as much as possible to improve their
vernacular English. Additionally, English educators in China shouldovate heir
approaches to language instruction, adopt more engaging pedagogical sttategiesase
studentSinterest in learning Englisand pay more attention to 1 mj
English skills Furthermore,the findings from this research sw&g thatpolicy makers in
Canadian universities shoytdovide more support for Chinese studentparticularthrough
arrangng avolunteer assistance program and providipgropriateEnglishworkshops.

6.3 Significant Contributions and Suggestions for &ture Research

In this research, the researcher employed the narrative inquiry method to probe
participants’ English |l earning experiences
changes of English learning strategies and the reasons for theggghthis research shed
Il i ght on Chinese students’ changes of Engl i
language context. The researcher obtained some interesting findings. For example, the
participants of this research did not feel lost in Emglesarning even without the assistance
from teachers or parents in Canada because they learned how to manage their English
learning during universities. The findings of this research have provided valuable data for

gualitative research in this area.



The participation in this research enabled all participants to reflect on their English
learning through discussions with other participants. As the insider researcher, the researcher
collaborated with other participants to complete this research, as svatiqairing insights
into my own English learning.

The researcher hopes the future research
experiences with larger samples, wider range of participantsa aadge ofdata collection
methods. The numbesf participants will be more than six and the participants will be
selected from more than one Canadian university. A mixed methods approach to data
collection is recommended and this integration of quantitative methods into conducting future
researchwill ensure greater power and reliability for the findings. Furthermore, future
researchers would be advised to include policy makers and the instructors of universities as
research participants gain insight into their experience working with Chinese stisdend

acquire their recommendations on hovbatter suppor€hinese studenta Canada.



References

Allen, W., & Spada, N. (1982). A materials writing project in Chirenguage Learning and
Communication, (), 187195.

Alhaisoni, E (2012). Language learning strategy use of Saudi EFL students in an intensive
English learning context. Asian Social Science, (B3), 115127. doi:
10.5539/ass.v8n13p115

Amuzie, G. L., & Winke, P. (2009). Changes in language learning beliefs as a restultiyf
abroad System, 32009), 366379.

Anderson, J. R. (1985)Cognitive psychology and its implicationnd ed. New York:
Freeman.

Bakhtin, M. M. (1981).The dialogic imagination: Four essay&ustin, TX: University of
Texas Press.

Barlow, T.E., & Lowe, D.(1985. Chinesereflections: Americante ac hi ng i n t he F
Republic New York Praeger

BBC News China. (2013, Decembethina normally eases orahild policy.Retrieved from
http://www.bbc.co.uk/news/wordsiachina25533339.

Bedell, D. A., & Oxford, R. L. (1996). Crossultural comparisons of language learning
strategies in the People’s Republic of Ch
Language learning strategies around the world: Croslural perspectivegpp. 47
60). Honollu, HI: University of Hawaii,Second Language Teaching & Curriculum
Center.

Bogdan, R. C., & Biklen, S. K. (1982Qualitative Research for Education: An introduction
to theory and method3 hird Edition). Boston: Allyn and Bacon.

Borg, W. R., & Gall, M.D. (1989). Educational Research: An IntroductioNlew York:
Longman.

Bremner, S. (1999). Language learning Strategies and Language Proficiency: Investigating
the Relationship in Hong Kong. Ti&anadian Modern Language Reviebb(4), 490
514.



Brown, A. L., Bransford, J. D., Ferrara, R. A., & Campione, J. C. (1983). Learning,
remembering, and understanding. In J. H. Flavell and M. Markman (Eds.),
Car mi chael 6s manu @bl 300p. 7466). Ned YgoksWileyh ol o gy

Cadd, N. (2012). Encourage studemd engage with native speakers during study abroad.
Foreign Language Annals, 45, 229245.

Carson, J. G., & Longhini, A. (2002). Focusing on learning styles and strategies: A diary
study inan immersion settinganguage Learning, §2), 401438.

Carte, K. (1993). The place of a story in the study of teaching and teacher education.
Educational Researcher, @D, 512.

Clandinin, D. J., & Connelly, F. M. (1998). Asking questions about telling stories. In C.
Kridel (Eds.),Writing educational biographyExplorations in qualitative researclipp.
245-253). New York: Garland.

Clandinin, D. J., & Connelly, F. M. (2000Narrative inquiry.San Francisco: Joss®&ass
Publishers.

Clough, P. (2002)Narratives and fictions in educational resear&uckingham Philadelphia:
Open University Press.

Chang, &J. (1990).A study of language learning behaviors of Chinese students at the
University of Georgia and the relation of those behaviors of oral proficiency and other
factors.Unpublished doctoral dissertatiddniversity of Georgia, Athens, GA.

Chen, T. (2003). Reticence in class andlon n e : Two ESL student s’
communicative language teaching. System, 32), 259281. doi:
http//dx.doi.org/10.1016/S034861X(03)00024L

Cohen, A. D. (1998)Straegies in learning and using a second langualyew York:
Addison Wesley Longman.

Coleman, J. A. (1997). State of the art article: Residence abroad within language study.
Language Teaching, 80), 1-20.

Colyar, J., & Holley, K. (2010). Narrative theorgdathe construction of qualitative texts. In
M. SavinBaden., & C. H. Major (Eds.)New approaches to qualitative research;

Wisdom and uncertaintgpp. 7679). New York: Routledge.



Compbell, K. P., & Zhao, Y. (1993). The dilemma of English language oigiruin the
Peopl e’ s Re pTESAL Jotirnah, @), 46h i n a .

Connelly, F. M., & Clandinin, D. J. (1990). Stories of experience and narrative inquiry.
Educational Researcher, (), 214.

Creswell, J. W. (2005)Educational Research: Planning, Comtimg, and Evaluating
Quantitative and Qualitative Researdbpper Saddle River, N.J.: Merrill.

Cubillos, J. H., Chieffo, L., & Fan, C. (2008). The impact of shemn study abroad
programs on L2 listening comprehension skilsreign Language Annals, 4i), 157
185.

Dzau, Y. F. (Ed.). (1990English in ChinaHong Kong: API Press.

Derwing, T. M., Thomson, R. I., & Munro, M. J. (2006). English pronunciation and fluency
development in Mandarin and Slavic speak8ystem, 32), 183193.

Eichelberger, R T. (1989). Disciplined inquiry: Understanding and doing educational
research Longman, New York.

Ellis, R. (1994) The Study of Second Language Acquisit@xford: Oxford University Press.

Fischer, K. (2013). A freshman year, far from ho@aronicle ofHigher Education, 6Q1),

23 23.

Gall, M. D., Gall, J. P., & Borg, W. R. (2007ducational research: An introductiof@™
ed.). Toronto, ON: Allyn & Bacon.

Gan, Z. (2013). Understanding English speaking difficulties: An investigation of two Chinese
populations.Journal of Multilingual & Multicultural Development, 83), 231248. doi:
10.1080/01434632.2013.768622

Gan, Z., Humphreys, Gillian., & Harripyons, L. (2004). Understanding successful and
unsuccessful EFL students in Chinese universifié®® Modern Language Journal,
88(2004), 229244.

Gao, X. (2003) . Changes in Chinese students’
qualitative inquiry. In D. Palfreyman & R.C. Smith (Edd.garner Autonomy across
Cultures: Language Education Bpectives (pp 4157). Basingstoke: Palgrave
Macmillan.

Gao, X. (2006) . Understanding changes 1in Ch



China and Britain: A sociaultural reinterpretationSystem, 34.), 5567.

Gerami, M. H., & Baighlou, S. MG. (2011). Language learning strategies used by successful
and unsuccessful Iranian EFL studefsocedia- Social and Behavioral Sciences, 29
(2011), 1567 1576.

Given, L. M. (2008). The SAGE encyclopedia of qualitative research metHams Angeés:

SAGE Publications.

Goh, C., & Kwah, P. F. (1997). Chinese ESL
proficiency and gendeHong Kong Journal of Applied Linguistics, 29— 53.

Grainger, P. (2012). The impact of cultural background enctibice of language learning
strategies in the JFL  context. System, 4@),  483493. doi:
http://dx.doi.org/10.1016/j.system.2012.10.011

Green, J. M., & Oxford, R. L. (1995). A closer look at learning strategies, L2 proficiency, and
genderTESOL Quartesl, 29 261-297.

Griffiths, C. (2008). Lessons from good language learner€ambridge: Cambridge
University Press.

Han, E. (2007). Academic discussi AsanERSs Kk s :
Journal, 1), 821.

Harwey, P. (1985). A lesson to be learned: Chinese approaches to language |&drming.

Journal, 393), 7-9.

HechanovaAlampay, R., Beetr, T. A., Christiansen, N. D., & Vanhorn, R. K. (2002).
Adjustment and strain among domestic and international studentrrsejsu A
longitudinal studySchool Psychology International, @3, 458-474.

Hess, R. D., & Azuma, H. (1991). Cultural support for schooling: Contrasts between Japan
and the United StateBducational Researcher, @), 2-8.

Hsiao, T., & Oxford, R. L. (202). Comparing theories of language learning strategies: A
confirmatory factor analysihe Modern Language Journal, @9, 368383.

HongNam, K., & Leavell, A. G. (2006). Language learning strategy use of ESL students in
an intensive English learningotext.System, 38), 399415.

Horwitz, K., 1988. The beliefs about language learning of beginning university foreign
language student¥he Modern Language Journal, {2), 283-294.

James, N., & Busher, H. (2012). Epistemological dimensions in quaditagisearch: The



construction of knowledge online. In J. Hughes (ERAGE Library of Research
Methods:SAGE internet research metho@. 151165). London: SAGE Publications
Ltd. doi: http://dx.doi.org/10.4135/9781446263327.n7

Jeong, H. (2009). Knowlgg CoeConstruction During Collaborative Learning. Retrieved
from http://gerrystahl.net/cscl/cscl97/consort/Jeong.html

Jeong, H., & Chi, M. T. H. (1997). Construction of shared knowledge during collaborative
learning.Proceedings of Computer Support fasl@borative Learning 19971-5.

Jin, Y., & Yang, H. (2006). The English proficiency of college and university students in
China: as reflected in the CELanguage, Culture, and Curriculum, (19, 21-36.

Johnson, B., & Christensen, L. (200&ducationalResearch: Quantitative and Qualitative
ApproachesBoston: Allyn and Bacon.

Ker n, R. G. (1995) . Student s’ andFortignacher s
Language Annals, 281-91.

Kojic-Sa b o, I ., & Li ght bown ,proaehes tdvocabuldryl|8atnidg . St
and their relationship to succe$fie Modern Language Journal, @3, 176192.

Leaver, B. L., Ehrman, M., & Shekhtman. B. (20053hieving Success in Second Language

Acquisition Cambridge: Cambridge University Press.
Lee D. S. (1997). What teachers can do to relieve problems identified by international

studentsNew Directions for Teaching and Learning, 19807), 93-100.

Lee, G. (2009). Speaking up: Six Korean stud
graduae seminarsEnglish for Specific Purposes, (2809), 142156.

Lee, H. (1994). Investigating the factors affecting the use of foreign language learning
strategies and comparing the strategy use of EFL studargbsh Teaching48, 51-99.

Lee, W. O. (198). The cultural context for Chinese learners: Conceptions of learning in the
Confucian tradition. In Watkins, D. A. & Biggs, J. B. (Edslhe Chinese Learner:
Cultural, Psychological, and Contextual Influendgp. 2541). Hong Kong: CERC
and ACER.

Lewthwa i t e, M. (1996) . A study of I ncduleialn at i on
adaptationinternational Journal for the Advancement of Counselling2), 9.6 785.

Li, A. (2005).A | ook at Chinese ESL studentostiieruse of



English language proficiency, gender, and perceived language difficuities
guantitative study. Paper presented at the Independent Learning Association
Conference, Wellington, New Zealand.

Li, J. (2002). An Empirical Study on Learning Strategié<hinese ESL LearnerBoreign
Language Education, 2B), 4248.

Lightbown, P., & Spada, N. (2013How languages are learnedon Mills, ON: Oxford
University Press.

Lindgren, R., & McDaniel, R. (2012). Transforming online learning through narratigle
student agenc¥ducational Technology & Society5(4), 344-355.

Liu, D. (2004, November). EFL proficiency, gender and language learning strategy use
among a group of Chinese technological institute English ma#&EBCLSE Journals,

1, 20-28.

Liu, L. (2011). An international graduate student's ESL learning experience beyond the
classroomTESL Canada Journal, 29), 7792.

Lo Castro, V. (1994). Learning strategies and learning environmieB&0OL Quarterly, 2@),
409414.

Ma, H., & Lin, Jiangiang. (2013). How Chinese exchange students adapt to their academic
course learning in a US university: A fresh look at collegglish teaching in china.
CrossCultural Communication, @), 6 +74. doi: 10.3968/j.ccc.1923670020130903.

3058
Maley, A. (1983). XANADU—* A mi racl e of rare device’’  : Th

Language Learning and Communicatiofl R 97103.

Magno, C. (2010) . Korean student s’ | anguage
English as predictors of proficiey in EnglishTESOL Journal, 239-61.

Magogwe, J. M., & Oliver, R. (2006). The relationship between language learning strategies,
proficiency, age and sefffficacy beliefs: A study of language learners in Botsawana.
System, 32007), 338352.

MasgoretA. M., & Gardner, R. C. (2003). Attitudes, motivation, and second language
learning: A metaanalysis of studies conducted by Gardner and associates.

Language Learning, 5323163.



Mcintyre, P. D. (1994). Toward a Social Psychological MookelStrategy UseForeign
Language Annals, 2185 195.

McMillan, J., & Schumacher, S. (199 Research in Education: A conceptual introduction.
New York: Longman.

Ming, Y. M., & Kwok, L. C. (2011). Teaching narrative inquiry in the Chinese community:
A Hong Kong perspective. In S. Trahar (Edsgarning and Teaching Narrative
Inquiry (pp. 6984). Amsterdam, Philadelphia: John Benjamins Publishing Company.

Ministry of Education. (2006 March 28. Quanguo yue sanyiduo ren xue yingyu, zhan
zongrenshu de shzhiyi. [The number of English learners in China is 300 million, a
forth of the total populatign Ministry of Education of ChinaRetrieved from
http://www.edu.cn/2006828/3181348.shtml

Mochizuki, A. (1999). Language learning strategies used by Japanesssity students.
RELC Journal, 30(2), 10113. doi: 10.1177/003368829903000206

Morris, D. B. (2002). Narrative, ethics, and pain: Thinking with stories. In R. Charon, & M.
Montello (Eds.), Storiematter: The role of narrative in medical ethigsp. 195-218).
New York, NY: Routledge.

Nisbet, D. L., Tindall, E. R., & Arroyo, A. A. (2005). Language learning strategies and
English proficiency of Chinese university studeriereign Language Annals, 38(
100-107.

Oh, J. (1992). Learning strategies used umiversity EFL students in Koredanguage
Teachingl, 2353.

Ok, L. K. (2003). The relationship of school year, sex and proficiency on the use of learning
strategies in learning English of Korean junior high school students, Asian EFL Journal,
5(3), 1:35.

O'Malley, J., & Chamot, A. U. (1990). Learning strategies in second language acquisition.
New York : Cambridge University Press.

Oxford, R. L. (1990)Language learning strategies: What every teacher should kNew
York: Newbury House.

Oxford, R. L.(1996). Why is culture important for language learning strategies. In R. L.
Oxford (Eds.), Language learning strategies around the world: Croshural

perspectives(pp. Ix-xv). Honolulu, HI: University of Hawaii,Second Language



Teaching & Curriculum Qaer.

Oxford, R. L. (2011). Strategies for learning a second or foreign langlagguage
Teaching, 4402), 167180.

Oxford, R. L., & BurryStock, J. A. (1995). Assessing the use of language learning strategies
worldwide with the ESL/EFL version of thérategy inventory for language learning
(SILL). System, 23), 1-23. doi: http://dx.doi.org/10.1016/034%51X(94)00047A

Oxford, R. L., & Ehrman, M. E. (1995). Adults' language learning strategies in an intensive
foreign language program in the United 8tatSystem, 23), 359386. doi:
http://dx.doi.org/10.1016/034B51X(95)00023D

Oxford, R. L., & Nyikos, M. (1989). Variables affecting choice of language learning
strategies by university studefthe Modern Language Journal, 73,(1989), 291
3000.

Oxford, R., Nyikos, M., &Ehrman, M. (1988). Vive La difference? Reflections on sex
differences in use of language learning stratedieseign Language Annals, @),

321- 329. Retrieve fronhttp://dx.doi.org/10.1111/j.194@720.1988.tb01076.x

Pan, L., & Bl ock, D. (2011) . English as a *“
| earners’ and t e &ygstera,3B009),BHMuage beliefs.

Park, Y. (1999). An analysis of interationship among language learning strategies, learning
styles, and learner variables of university studdeglish Teachingb4(4), 281308.

Pellegrino Aveni, V. (2005)Study abroad and second language use: Constructing the self.
Cambridge, England: CamdgeUniversity Press.

Penner, J. (1995). Change and conflict: Introduction of the communicative approach in China.
TESL Canada Journal, {2), 1-17.

Politzer, R. (1983). An exploratory study of sedported language learning behaviors and
their relaton to achievemenStudies in Second Language Acquisitiari46-65.

Politzer, R. L., & McGroarty. M. (1985). An exploratory study of learning behaviors and their
relationships to gains in linguistic and communicative competerfe8OL Quaterly,

19, 103123.
Polkinghorne, D. E, (1988Narrative Knowing and the Human Scienc&kany, NY: State

University of New York Press.


http://dx.doi.org/10.1111/j.1944-9720.1988.tb01076.x

Power to Change, (2009). The introduction of Power to Change. Retrieved from
http://lwww.facebook.com/pages/PowerChangeUniversity-of-Saskatchewan/1330
903957487?sk=info&ref=page_internal

Prokop, M., Fearon, D., & Rochet, B. (1983gcond language learning strategies in formal
instruction contextEdmonton: University of Alberta.

Qinggquan, N., Chatupote, M., & Teo, A. (2008). A deegkl into learning strategy use by
successful and unsuccessful students in Ghmese EFL learning context. RELC
Journal, 393), 338358. doi: 10.1177/0033688208096845

Rao, Z . (2002) . Chinese studentce®mnmmurpcativec ept i o
adivities in EFL classroomSystem, 3@002), 85105.

Rao, Z . (2006) . Understanding Chinese stude
cultural and educational perspectivekournal of Multilingual and Multicultural
Development, 4B6), 491508.

Reid J. M. (Ed.). (1995)Learning styles in EFL/ESL classroanBoston: Heinle & Heinle.

RiveraMills, S. V., & Plonsky, L. (2007). Empowering students with language learning
strategies: A critical review of current issu€®reign Language Annals, &%), 535
548.

Roschelle, J. (1992). Learning by collaborating: Convergent conceptual chidegéournal
of the Learning Sciences(3), 235276.

RossiLe, L. (1989. Perceptual learning style preferences and their relationship to language
learning strategies iradult students of English as a second languagrgpublished
doctoral dissertation, Drake University, Des Moines, IA.

Rochecouste, J., Oliver, R., & Mulligan, D. (2012). English language growth after university
entry.International Journal of Education&esearch, 531-8.

Rubin, J. (1981). Study of cognitive processes in second language |leafAmpled
Linguistics, 2 117~131.

Sacks, H., Schegloff, E. A., & Jefferson, G. A. (1974). A simplest systematics for the
organization of tursiaking in conversain. Language, 50696735.

Schaafsma, D., Pagnucci, G. S., Wallace, R. M., & Stock, P. L. (2007). Composing storied

ground: Four generations of narrative inquiEnglish Education, 3¢4), 282305.

~



Schwandt, D. R., & Marquardt, M. J. (2000). Organizadil learning: From worldlass
theories to global best practices. CRC Press.

Scovel, J. (1983). English teaching in China: A historical perspedtaseguage Learning
and Communicatiorg(1), 105109.

Segalowitz, N., Freed, B., Collentine, J.. Lafford, Bazar, N., & DiazCampos, M. (2004).
A comparison of Spanish second language acquisition in two different learning
contexts: Study abroad and the domestic classréoomtiers: The Interdisciplinary

Journal of Study Abroad, 10-18.
Senyshyn, R. M., Wéord, M. K., & Zhan, J. (2000). Issues of adjustment to higher

educati on: | nt er nat inematidnal Bducatobr@0{1), 8735.per s p e |
Shao, H. (2006). An empirical study of washback from €Edn college English teaching

and learningCELEA Journal, 291), 5465.
Stern. H. H. (1983).Fundamental Concepts of Language Teachi@xford: Oxford

University Press.

Storch, N. , & Hil I, K. (2008) . Wh a 't happens

semester at university®ustralian Review oApplied Linguistics, 3), 1-17.

Su, D. (1995)A study of English learning strategies and styles of Chinese university students
in relation to their cultural beliefs and beliefs about learning Englididaster of
Education). University of Georgia, AthenGA.

Touba, N. (1992 Language learning strategies of Egyptian student teachers of English.
Paper presented at the Twelfth National Symposium on English Teaching in Egypt,

Nasr City, Cairo, Egypt.
Takeuchi, O. (2003). What can we learn from good fordggnguage learners? A qualitative

study in the Japanese foreign language conBsstem, 3B), 385392.

Vidal, R. J. (2002). Is there a correlation between reported language learning strategy use,
actual strategy use and achievemémtiguagem & Ensing5(1), 4373.

We i , S. (1995) . The open door pol i chkveland Ch
data.In T. Ito & A. Krueger (Eds.),Growth theories in light of the East Asian
experiencdpp. 73104). Chicago: University of Chicago Press.

Wharton,G. (2000). Language learning strategy use of bilingual foreign language learners in



SingaporeLanguage Learning, 5(), 203-243.

Wong, L. L. C., & Nunan, D. (2011). The learning styles and strategies of effective language
learnersSystem, 32011), 144163.

Xu, S., & Connelly, F. M. (2009). Narrative inquiry for teacher education and development:
Focus on English as a foreign language in Chiraching and Teacher Education, 25,
219227.

Xu, X. (2003).Rujia wenhua chuantong dui shisheng guanxi deidanyingxiang. The
negative influence of traditional Confucianism on relationship between teachers and
student$ Jin Yang Xue Kan,(2003), 3638.

Yang, D., & Gai, F. (2010). Chinese learners' communication strategies reSgeosh.
Cultural Communicabn, 1), 5681.

Yang, M. N. (2007). Language learning strategies for junior college students in Taiwan:
Investigating ethnicity and proficiencisian EFL Journal9(2), 3557.

Yu, C. (1984). Cultural principles underlying English teaching in CHiaaguage Learning
and Communication,(3), 29-39.

Zhang, D. (2005). English learning strategies and autonBorgign Language Education,
26(1), 4955.

Zhang, X. (2011)Choices and challenges : Chinese graduate students' transitional issues at
a Canadian uiversity. (Doctor of Philosophy). University of Saskatchewan, Saskatoon,
SK. Retrieved from http://library.usask.ca/theses/availabl€/éti22011193004/restri
cted/Zhang_Xiaodong_PhD_thesis_July 2011.pdf

Zhang, Z. (1982). TEFL at the Shanghai Fordignguage Institutd.anguage Learning and
Communication, (B8), 289293.

Zheng, Y. (2004)Zhongguo dusheng zinv jiating jiaoyu cunzai wenti gianking analysis of
the education problems in the edigld families of Ching Yinjin Yu Zixun, 20041),

4547.

Zhou, Y. (2012)Listening to voices: Understanding Chinese students' journey at a Canadian
university. (Master of Education). University of Saskatchewan, Saskatoon, SK.
Retrieved from http://ecommons.usask.ca/bitstream/han@@818TD-201203-410/Z
HOU-THESIS.pdf?sequence=6



Appendix A
Semistructured Interview Questions

Hello, I am Huizhi Wang, the researcher of the study. Thank you for coming to the
interview. The visit is not the evaluation of your English proficiemeyyour graduate
program. | would like to know more about how you change your English learning strategies
to adapt to the Englisgpeaking environment here (if no changes, why). The major topic is
the changes of language learning strategies. | have soestians to discuss with you. The
whole interview will be recorded.
1. Background
a. What is your nationality in China?
b. How long have you been in Canada?
c. What is your age?
d. Which department and graduate program are you in at the Universitykatc®asvan?

e. Do you have any families who have settled down in Canada?

2. The Adaptation Process

a. What is your motivation to study in a Canadian university? (Interested in Western culture?
university reputation? academic atmosphere? Families in Capada?

b. Do you think you have become accustomed to the Epgpishking environment here?

How long it takes you? (Orvo months? Threéour months? More than four months?)

c. If you have families who have been in Canada, do they assist you in adaptmgtiadibs

and lives in Canada? If not, who provides you with the greatest assistance in the adaptation
to Englishspeaking environment?

What are their effects on your adaptation to the Engsaking environment?

What was your expectation of your Engligroficiency in Canada before you came here?

Talk like native speakers?



Understanding conversation in English without any problems?

Expanding vocabulary?

d. What impediments do you have to get used to using English to study and live here?
Being shy to communicate with native speakers?

Being not confident in English pronunciation?

Being unable to understand professors wor ds
Finding difficult to read textbooks and articles of your major in English?

Insufficient opportunities to speak with Canadaople?

3. English Learning Strategies You Used in China

a. Do you think which level your English proficiency was when you were in China?

The score of any English proficiency tests (IELTS, TOEFL)?

Selfevaluation: Beginning, intermediate, advanced?

b. How effective English instruction in China was?

c. Which category of English learning strategies you used most frequently in China?

Did these learning strategies improve your English proficiency? Why did you strive to
improve English in China? (Interestin Western Culture or practical reasons?)

If not, what were the reasons for that? (Teadesttered classes, insufficient opportunities to

practice, or examinatieoenter educational system?)

4. Learning English in Canada

a. Do you think which leM your English proficiency is after you have been in Canada
for ..mont hs?

The score of any English proficiency tests (IELTS, TOEFL)?

The completion of any English courses at language learning centers?

Self-evaluation: Beginning, intermediate, advanced?

b. Do you employ different strategies from those you used in China to learn English in
Canada?

(Prefer to use social strategies rather than others? Realize the importance of individual

efforts?) what are those changes, and why?



Do you believe that being exps to an Englistspeaking environment leads to improving
English proficiency without individual efforts?

Do these learning strategies improve your English proficiency?

If they do, which part of English is enhanced most significantly? (listening, speeddating,
writing)

c. Do you think what other efforts you should make to be more proficient in English?

5. The Reasons for the Changes of English Learning Strategies

a. Are you interested in learning English and English culture?

Is it one of youreasons for choosing to be an international student in Canada? (will ask this
guestion if the participant chooses to a Canadian university because of external factors)

b. Do you think the Englisepeaking environment here is the key determinant ofldping

your English?

Do you think it is possible to learn English well in EFL settings?

c. If you desire to become a permanent resident here, what skills do you think are the
necessities? Do they include English?

d. Do you think improving English profianrey facilitates your studies and life here?

6. Could you give some advice to

Prospective Chinese graduate students of the U of S on English learning?

English instructors on the language teaching in China?

Canadian university policy makers who mayprodde pport f or Chi nese

language enhancement in Canada?

st



Appendix B
Explanation of Pilot Study
| invited two Chinese graduate students to participate in the pilot study. These students were
selected because they are my friends ar8hskatoon. The convenience enabled me to invite
them to engage in or@tone interviews. Through the fateface interviews, not only did |

verify my interview questions, but | also acquired useful advice from them.

The selection of the participants thie pilot study aligned with the following criteria.  First

of all, these participants were from China and currently registered asnfellgraduate
students at the University of Saskatchewan. Theye the subset of the population of my
main study. Secally, these participants have stayed in Canada for one year and 14 months
respectively. The length of time enabled them to adapt to the Esglestking environment

in Canada. Thirdly, one of them is a male who has not engaged in any formal English
learningafter his arrival in Canada. The female participant took part in several courses of
English writing during her staying in Canada. The differences in gender and formal English

learning background in Canada would provide my study with rich data.

| telephaed the participants and explained the purpose and the significance of the study to
them. Both of them were supportive to my study and showed interest in participation. Then |
emailed the explanation of my study, the questions for-samncture interview(in English

and in Chinese), an informed consent, and an invitation letter to each of them. | interviewed
the male participant in his office on January 21, 2014. The interview lasted for about one hour.
The interview with the female participant was conddctor approximately one and a half
hours at her home on January 24, 2014. At the beginning of the interviews, | provided them
with the hard copies of the materials that | had sent them by emails and ensured that they

agreed to engage in the study, as wasliconfirming that they were comfortable with being



recording during the interviews. The following step was to interview them based on the semi
structure interview questions. At the end of the interviews, | inquired that whether they could
provide suggesins for the questions. Both of them provided valuable advice on the

interview questions.

After |1 transcribed the participants accoun
patterns from the transcripts, | discovered that the data colleoted the pilot study
provided me with insights into these two par

Therefore, the data are with high quality and will contribute to the main study.

| also edited questions for sestructure interviews badeon the piloting interviews. For
participants who have no families in Canada, | will ask who aid them in their adaptation to
the Englishspeaking environment. Additionally, | realized that participants may still use the
same or similar learning strategiwith those they used in China even if they have been in
Canada for a period of time. Thus, a question about this will be asked. Furthermore, the two
respondents engaging in the pilot study suggested that prospective students wadeisedl

to make indvidual efforts in English learning after their arrival in Canada. A question about

whether participants have the awareness will be added.



Appendix C
Invitation to Participants
Huizhi Wang
Department of Educational Administration
College d Education
University of Saskatchewan
Email: huw521@mail.usask.ca

March 20, 2014
Dear (Name of Participants)

Re: Intent to conduct research study

| am Huizhi Wang, a Master student in the Department of Educational Administration in the
College of Eduation at the University of Saskatchewan. Conducting research to write a
thesis is required for the acquisition of my Master degree in Educational Administration. This

letter is to invite you to participate in my Master research.

The titte of myresearchs: “Understanding the Choice of C
Learning Strategies in a Canadian Context?’
explore how Chinese graduate student employ different English learning strategies from what
they usein China to improve the target language proficiency in Canada. The findings of my
research will not only provide useful advice for potential Chinese graduate students, but they
will also be valuable to English instruction in China and facilitate the sufrpon Canadian

institutions to Chinese students.

| am interested in your contribution to my research because you are one part of the Chinese

graduate student community at the University of Saskatchewan. Your English learning



experiences in China and Gala are assets to my research and will provide my research with
rich data.You will take part in an individual interview (about one and a half hours) and a
focus group interview (about 90 minutes). In @meone interview, you will discuss with me
about yar experience. In the focus group interview, you will share your stories with other
participants of my research. My observational field notes written during interviews and a
personal reflective journal will also be crucial components in the interview @édta.

interviews will be conducted in Chinese.

Two copies of informed consent are enclosed. If you make decision to be a part of my study,
please sign the two copies of consent with the date. Return one copy of the consent to me in
the selfaddressed stgmed envelope or by email. Please keep another copy for your records.
After obtaining contact information from the informed consent, | will email you and then
telephone you to explain the purpose and the significance of the study. If you are still
intereste in being the participant of my research, | will provide you with a written
explanation of my study, a copy of the questions for s#racture interview, a copy of the

guestions for focus group interview, and a consent form implying your rights.

There s not any foreseeable risk for the participants of my research. The selection of the
participants will abide by the regulationsBéhavioralResearch Ethics Board (BE&EB) at

the University of Saskatchewan, the (Name of School Division). It meangdh#iave the

right: (a) to refuse to take part in the study; (b) to withdraw from the study without any
penalty in any form; (c) to ask me to destroy any data relate to him/her and exclude the data
in the study if the participant withdraws from the study] &) of privacy, anonymity, and
confidentiality. | will assureyour rights through this invitation letter and a signed consent
form. After the study is completed, Dr. Michael Cottrell, my supervisor will maintain all
documents, notes, taped recordingg] &anscripts in his office for six years for security

consideration.

The protocol of my research has been approveillay 8, 2014 by the BehaviorBesearch

Ethics Board at the University of Saskatchewan. For questions pertaining to ethical issues,



pesse contact t he Uni vBehawsoralRgseah Eth&s Bokrad (Behh e wa n
REB) at (306) 96&@975.

Thank you for your consideration on participating in my study. If you have any questions

about the study, please feel free to contact me.

Yours sircerely,

Huizhi Wang



Appendix D

I nformed Consent

Dear Participant,
You are invited to be a part of a study e
Graduate Students’ Engli sh L e @lkasereadthiSformat e gi

carefully and feel free to ask me any questions you might have.

Researcher
Huizhi Wang, a M.Ed student, Department of Educational Administration, College of

Education, University of Saskatchewan, (306)-2298, huw521@mailsask.ca

Purpose, Significance, and Procedure

The title of my research i s: “Under st andi
English Learning Strategies in a Canadian C¢
to explore how Chinese graate student employ different English learning strategies from
what they use in China to improve the target language proficiency in Canada. The findings of
my research will not only provide useful advice for potential Chinese graduate students, but
they will also be valuable to English instruction in China and facilitate the support from

Canadian institutions to Chinese students.

You will take part in an individual interview (about one and a half hours) and a focus
group interview (about 90 minutesh oneon-one interview, you will discuss with me about
your experience. In the focus group interview, you will share your stories with other
participants of my research. My observational field notes written during interviews and a

personal reflective jomal will also be crucial components in the interview data.



The copy of the questions for sestructured individual interview has been enclosed. |
will contact you to make an appointment to meet you at your convenience in a private and
quiet place fier you send me your written consent. | will record the interview if | acquire
your permission. Also, you are watlvised to review transcripts to check whether my
interpretations are consistent with the information you really intend to convey. Depending
the length of the transcript, you may spend from about 20 minutes to an hour reviewing the

transcripts.

Potential Risks

| will dedicate to protecting you from any risks resulting from engaging in the study.
You have right to only answer questsowhich you are comfortable with. Your withdrawal
from the study at any time is without any penalty in any form. If you decide to withdraw from

the study, any data pertaining to you will be destroyed and will not appear in the study.

Storage of Data

During the period of conducting my study, all data and documextduding the
signed consent forms and master listyill be secured in the place where | live. The consent
forms and master list will be kept separately in my supervisor, Dr. Michael Cdtttes o f f i ¢
Based on the University of Saskatchewan guidelines, after the completion of my study, all
materials pertaining to my research including field notes, transcripts, taped recordings, and
my reflective journal will be locked for six years at theikrsity of Saskatchewan and then

be destroyed.

Confidentiality
To protect part i gouwihandose'a psewdoniym td eeplagaura | | t y,
real name in transcripts. Furthermore, any information which may rej@utodentity, such
as he Chinese university wheg®u acquirel undergraduate degree, will be removed. | will
also make every effort to ensure your confidentiality, anonymity, and pritdyever, it

should be paid attention that you may expose your identity to the public by yw



accounts in the interviews.

Although the data of the study may be disclosed to the public at professional
conferences and in academic journal s, as we
identities will be highly unlikely discovered. Theason is that participants will be selected
from a large population of the study, Chinese graduate students. The estimated number of
Chinese graduate students at the University of Saskatchewan is 880. A large number of
individuals in the population shatiee common features with prospective participants so they

may not be identifiable.

Right to Withdraw
Participation in this study is voluntaryou canrefuse to be a part of the study at any
time without any consequencesytiu withdraw from the stdy, all data collectecelated to

youwill be destroyed and not be used in the study.

Questions
If you have any questions concerning the study, please feel free to ask me at any time

via my cell phone or email.

Huizhi Wang
Educational Adminisation
College of Education, U of S
28 Campus Drive
Saskatoon, SK, S7N 0X1
(306) 2411298 (cellular)

huw521@mail.usask.ca

The protocol of my research has been approved/lay 8, 2014.by the Behavioral

Research Ethics Board the University of Saskehewan. For questions pertaining to ethical



i ssues and your rights as a participant,
BehavioralResearch Ethics Board (BeREB) at (306) 96&€975. Out of town participants
may calltoll free (888)966-2975 | will be pleased to provide you with a copy of the

results of the study upon the completion of the study if you desire.

Consent to Participate

| have read the above description and understood that | may withdraw from the study at
any time withoutany penalty. | have acquired satisfactory answers to my questions
concerning the study. | consent to participate in this study. | have been provided with a copy

of the consent form for my own records.

(Name of Participant) (Date)

(Signature of Participant) (Signature of Researcher)



